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IMPORTANT	INFORMATION

Accreditation	period
Units 1–4: 2009–2012
The accreditation period commences on 1 January 2009.

Other	sources	of	information
The VCAA Bulletin is the only official source of changes to regulations and accredited studies. The 
VCAA Bulletin, including supplements, also regularly includes advice on VCE studies. It is the 
responsibility of each VCE teacher to refer to each issue of the VCAA Bulletin. The VCAA Bulletin is 
sent in hard copy to all VCE providers. It is available on the Victorian Curriculum and Assessment 
Authority’s website at www.vcaa.vic.edu.au
To assist teachers in assessing school-assessed coursework in Units 3 and 4, the Victorian Curriculum 
and Assessment Authority publishes an assessment handbook that includes advice on the assessment 
tasks and performance descriptors for assessment.
The current VCE and VCAL Administrative Handbook contains essential information on assessment 
and other procedures.

VCE	providers
Throughout this study design the term ‘school’ is intended to include both schools and other VCE 
providers.

Photocopying
VCE schools only may photocopy parts of this study design for use by teachers.
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Introduction

RATIONAlE

Physics is a theoretical and empirical science, which contributes to our understanding of the physical 
universe from the minute building blocks of matter to the unimaginably broad expanses of the Universe. 
This understanding has significance for the way we understand our place in the Universe. 
This study is designed to enhance the scientific literacy of students in the specialised area of physics. 
Scientifically literate physics students demonstrate interest in and understanding of the Universe, engage 
in debates about the nature of evidence, theories and models, and appreciate the value of physics in 
society. They can describe and use theories and models, propose and investigate hypotheses, collect 
data, analyse the limitations of that data, draw conclusions, make recommendations, and select and 
use a range of appropriate technologies and mathematical techniques.
The knowledge gained through physics will enhance students’ ability to be innovative and contribute 
to the intelligent and careful use of resources. This knowledge can be used, for example, in industrial, 
medical, engineering and technical applications. 
Knowledge in physics is gained through complex processes; for example, theories developed from 
studying the ways that matter interacts with matter, and the ways that light and matter interact, have 
led to innovations in medicine, electronics, energy use, telecommunications and materials science.
This study design will assist teachers to provide a curriculum that is interesting and challenging for 
students with a wide range of expectations, including students who are aiming for medical, engineering, 
technology-based and science-based careers.

AIMs

This study is designed to enable students to:
• develop the language, methodology and major ideas of physics;
• understand the ways knowledge is extended, organised and revised in physics, in particular the 

role of conceptual and mathematical models applied to physical phenomena;
• identify and assess the validity and reliability of underlying assumptions and/or limitations of 

models, data, and conclusions;
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• develop skills in the design and conduct of practical investigations including data collection, analysis 
and critical evaluation of conclusions, and in the application of safe, responsible and ethical work 
practices;

• identify alternative interpretations of results;
• communicate effectively the results of their research and investigations;
• understand applications of physics to technology, especially socially and economically significant 

developments;
• acquire knowledge and skills that prepare them for careers in physics and related fields of science 

and technology;
• understand emerging technologies, including the use of information and communications technology, 

in communication, experimental data acquisition and analysis.

sTRUCTURE

The study is made up of four units. Each unit contains two prescribed areas of study and a third area 
of study to be selected from the list of detailed studies available in Units 1 to 4.
Each unit deals with specific content and is designed to enable students to achieve a set of outcomes. 
Each outcome is described in terms of key knowledge and application of key skills.
A table defining the use of verbs across Units 1 to 4 in the Physics study design is included on pages 
47–48 under Advice for teachers.

ENTRy

There are no prerequisites for entry to Units 1, 2 and 3. Students must undertake Unit 3 prior to 
undertaking Unit 4. Students entering Unit 3 without Units 1 and/or 2 may be required to undertake 
additional reading as prescribed by their teacher. Units 1 to 4 are designed to a standard equivalent 
to the final two years of secondary education. All VCE studies are benchmarked against comparable 
national and international curriculum.

DURATION

Each unit involves at least 50 hours of scheduled classroom instruction.

ChANgEs	TO	ThE	sTUDy	DEsIgN

During its period of accreditation minor changes to the study will be announced in the VCAA Bulletin. 
The VCAA Bulletin is the only source of changes to regulations and accredited studies and it is the 
responsibility of each VCE teacher to monitor changes or advice about VCE studies published in the 
VCAA Bulletin.
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MONITORINg	FOR	QUAlITy

As part of ongoing monitoring and quality assurance, the Victorian Curriculum and Assessment 
Authority will periodically undertake an audit of Physics to ensure the study is being taught and 
assessed as accredited. The details of the audit procedures and requirements are published annually 
in the VCE and VCAL Administrative Handbook. Schools will be notified during the teaching year of 
schools and studies to be audited and the required material for submission.

sAFETy

This study may involve the handling of potentially hazardous substances and/or the use of potentially 
hazardous equipment. It is the responsibility of the school to ensure that duty of care is exercised in 
relation to the health and safety of all students undertaking the study. 
In Victoria, the relevant legislation for electrical safety is the Electricity Safety Act 1998 and associated 
regulations. Only persons who hold an appropriate current electrical licence are permitted to carry out 
electrical work on products or equipment that require voltage greater than 50 volts AC or 120 volts 
ripple-free DC. This requirement means that students are not permitted to carry out any electrical work 
on electrical products or equipment that operates above 50 volts AC or 120 volts ripple-free DC.
Students are permitted to work with approved apparatus, appliances and testing equipment that operate 
at voltages up to 240 volts (which may include appliances such as electric drills or electric soldering 
irons); however, they must not access or modify any component on such apparatus or appliance.
Any product that requires voltages up to 50 volts AC or 120 volts DC in a supervised class must 
comply with Wiring Rules (AS/NZS 3000:2000) and General requirements for electrical equipment 
(AS/NZS 3100:2002).

UsE	OF	INFORMATION	AND	COMMUNICATIONs	TEChNOlOgy

In designing courses for this study teachers should incorporate information and communications 
technology where appropriate and applicable to the teaching and learning activities. The Advice for 
teachers section provides specific examples of how information and communications technology can 
be used in this study.

EMPlOyABIlITy	sKIlls

This study offers a number of opportunities for students to develop employability skills. The Advice for 
teachers section provides specific examples of how students can develop employability skills during 
learning activities and assessment tasks.

lEgIslATIVE	COMPlIANCE

When collecting and using information, the provisions of privacy and copyright legislation, such as 
the Victorian Information Privacy Act 2000 and Health Records Act 2001, and the federal Privacy Act 
1988 and Copyright Act 1968 must be met.
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Assessment and reporting

sATIsFACTORy	COMPlETION

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated 
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s 
assessment of the student’s performance on assessment tasks designated for the unit. Designated 
assessment tasks are provided in the details for each unit. The Victorian Curriculum and Assessment 
Authority publishes an assessment handbook that includes advice on the assessment tasks and 
performance descriptors for assessment for Units 3 and 4.
Teachers must develop courses that provide opportunities for students to demonstrate achievement of 
outcomes. Examples of learning activities are provided in the Advice for teachers section.
Schools will report a result for each unit to the Victorian Curriculum and Assessment Authority as  
S (Satisfactory) or N (Not Satisfactory).
Completion of a unit will be reported on the Statement of Results issued by the Victorian Curriculum 
and Assessment Authority as S (Satisfactory) or N (Not Satisfactory). Schools may report additional 
information on levels of achievement.

AUThENTICATION

Work related to the outcomes will be accepted only if the teacher can attest that, to the best of their 
knowledge, all unacknowledged work is the student’s own. Teachers need to refer to the current VCE 
and VCAL Administrative Handbook for authentication procedures.

lEVEls	OF	AChIEVEMENT

Units	1	and	2
Procedures for the assessment of levels of achievement in Units 1 and 2 are a matter for school decision. 
Assessment of levels of achievement for these units will not be reported to the Victorian Curriculum and 
Assessment Authority. Schools may choose to report levels of achievement using grades, descriptive 
statements or other indicators.
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Units	3	and	4
The Victorian Curriculum and Assessment Authority will supervise the assessment of all students 
undertaking Units 3 and 4.
In the study of Physics the student’s level of achievement will be determined by school-assessed 
coursework, a mid-year examination and an end-of-year examination. The Victorian Curriculum and 
Assessment Authority will report the student’s level of performance on each assessment component 
as a grade from A+ to E or UG (ungraded). To receive a study score, students must achieve two or 
more graded assessments and receive S for both Units 3 and 4. The study score is reported on a scale 
of 0–50. It is a measure of how well the student performed in relation to all others who took the study. 
Teachers should refer to the current VCE and VCAL Administrative Handbook for details on graded 
assessment and calculation of the study score. Percentage contributions to the study score in Physics 
are as follows:
• Unit 3 school-assessed coursework: 17 per cent
• Unit 4 school-assessed coursework: 17 per cent
• Mid-year examination: 33 per cent
• End-of-year examination: 33 per cent
Details of the assessment program are described in the sections on Units 3 and 4 in this study 
design.



 12 

Units 1– 4: Key skills
In the study of Physics a set of key skills is considered essential. These skills apply across Units 1 to 4. In 
designing teaching and learning programs for each unit, teachers must ensure that students are given the 
opportunity to develop and apply these skills in a variety of contexts. As the complexity of key knowledge 
increases from Units 1 through to 4, students should demonstrate the key skills at a progressively higher level.
The key skills are:
Investigate and inquire scientifically
• identify and select questions for investigation, formulating hypotheses and identifying and 

addressing possible sources of uncertainty; 
• design and conduct first-hand investigations that include collecting, processing, recording, 

analysing, synthesising and evaluating qualitative and quantitative data; 
• select and use equipment and materials appropriate to the investigation; 
• draw conclusions consistent with the question under investigation and the information collected, 

identifying errors and evaluating investigative procedures and reliability and accuracy of data;
• identify and apply safe and responsible work practices when designing and completing independent 

or collaborative investigations.
Analyse and apply physics understanding
• identify and describe relevant scientific information, ideas and concepts, and the connections 

between them; 
• select first-hand and second-hand data and evidence to demonstrate how physics concepts, theories 

and models have developed and been modified over time;
• explain how models are used by physical scientists to organise and understand observed phenomena, 

identifying limitations of the models;
• apply graphical, numerical and algebraic models to first-hand data collected during practical 

investigations, and to second-hand data; 
• model scientific ideas and processes;
• calculate quantities and analyse and solve qualitative and quantitative problems;
• apply understanding of concepts to explain qualitative and quantitative data in both familiar and 

new contexts;
• identify and explain alternative interpretations of qualitative and quantitative data;
•  analyse issues and implications for humans and the environment relating to scientific and 

technological developments;
• analyse and evaluate the reliability of physics-related information and opinions presented in the 

public domain.
Communicate physics information and understanding
• interpret, explain and communicate physics data, information and ideas accurately and effectively, 

using communication modes appropriate for different audiences and purposes;
• apply scientific language and conventions correctly, including scientific formulas, symbols, 

equations and units of measurement.
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Unit 1

This unit focuses on Physics as a human endeavour. Observations and ideas about the physical world 
related to aspects of energy are organised and explained through the use of conceptual models. The 
detailed studies provide opportunities to explore the application of energy concepts and models in 
nuclear energy, sustainable energy sources, flight, space and medical contexts. 
Students undertake regular experimental work in the laboratory starting with simple observations and 
measurements. A quantitative investigation involving the collection and analysis of sufficient data 
points for at least one independent variable will be undertaken. The investigation should be at least 
partly student designed.
The use of simple mathematical modelling, including calculations, is introduced to organise first-hand 
and second-hand data in order to make predictions and link concepts. Students begin to solve qualitative 
and quantitative problems in familiar contexts. Computer and/or graphics calculator programs are used 
to collect and analyse first-hand and second-hand data and to present investigation findings. 
Unit 1 consists of two prescribed areas of study: Nuclear physics and radioactivity; and Electricity; 
and a third area of study to be chosen from one of six detailed studies: Astronomy, Astrophysics, 
Energy from the nucleus, Investigations: Flight, Investigations: Sustainable energy sources, and 
Medical physics.
In this unit, students make and test predictions, identify discrete and continuous variables, select 
relevant independent variables and recognise controlled variables. They apply a given method for a 
simple investigation to control variables and collect relevant data. Students record raw qualitative and 
quantitative data and present processed data, including correct use of units, symbols and formulas, 
appropriately. They use suitable materials, apparatus and measurement procedures to ensure reliability 
in the data. When drawing relevant conclusions from their investigations, students recognise sources 
of uncertainty and error. When completing independent and collaborative investigations, they identify 
alternative interpretations of data and results. They use appropriate sources to identify and assess risks 
to themselves, other living things and the environment of Physics related principles and procedures, 
and they use this knowledge to apply safe, ethical and responsible practices.
As a guide, at least 10 hours of class time should be devoted to student practical work across the three 
areas of study.
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AREA	OF	sTUDy	1

Nuclear	physics	and	radioactivity
The particle model of matter and ideas about energy transfers and transformations are relevant to the 
study of nuclear physics and radioactivity. 
Students’ understanding of the particle model of matter, developed in earlier years, is extended to 
include subatomic particles.
Ideas of energy transfer and transformations are applied to energy changes associated with nuclear 
phenomena and radioactivity, and their applications.
Students develop knowledge and skills to contribute to informed debate on the use of nuclear and 
radioactive technological applications in society.
Students will use the concepts of nuclear physics and radioactivity in the contexts of environmental 
radiation and the production and use of radioisotopes in industry. They will access information related 
to the use of nuclear reactions and radioactivity.

Outcome	1
On completion of this unit the student should be able to explain and model relevant physics ideas to 
describe the sources and uses of nuclear reactions and radioactivity and their effects on living things, 
the environment and in industry.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• explain why some atomic nuclei are stable and others are not;
• describe the radioactive decay of unstable nuclei in terms of half-life;
• model radioactive decay as random decay with a particular half-life, including mathematical 

modelling in terms of whole half-lives;
• apply a simple particle model of the atomic nucleus to the origin of α, β and γ radiation, including 

changes to the number of nucleons;
• describe the detection and penetrating properties of α, β and γ radiation; 
• describe the effects of α, β and γ radiation on humans, including short- and long-term effects from 

low and high doses, external and internal sources, including absorbed dose (Gray), dose equivalence 
(Sieverts) and effective dose (Sieverts);

• describe the effects of ionising radiation on living things and the environment;
• explain nuclear transformations using decay equations involving α, β and γ radiation;
• analyse decay series diagrams in terms of type of decay and stability of isotopes;
• describe natural and artificial isotopes in terms of source and stability;
• describe neutron absorption as one means of production of artificial radioisotopes;
• identify sources of bias and error in written and other media related to nuclear physics and 

radioactivity;
• describe the risks for living things and/or the environment associated with the use of nuclear 

reactions and radioactivity.
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AREA	OF	sTUDy	2

Electricity
Students develop circuit models to analyse electrical phenomena and undertake practical investigations 
of circuit components. Concepts of electrical safety are developed through the study of safety 
mechanisms and the effect of current on humans. Mathematical models are applied and critically 
assessed during experimental investigation of DC circuits.
Students will use electrical circuits in the contexts of simple battery operated DC devices, household 
electricity, and car electrical systems.
For further information about safety in practical situations, see ‘Safety’ on page 9.

Outcome	2
On completion of this unit the student should be able to investigate and apply a basic DC circuit model 
to simple battery operated devices, car and household (AC) electrical systems, and describe the safe 
and effective use of electricity by individuals and the community.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• apply the concepts of charge (Q), electric current (I), potential difference (V), energy (E) and power 

(P), in electric circuits;
• analyse electrical circuits using the relationships I = Q/t, V = E/Q, P = E/t = VI, E = VIt;
• model resistance in series and parallel circuits using

– potential difference versus current (V-I) graphs
– resistance as the potential difference to current ratio, including 

V

I
= R = constant for ohmic 

devices
– equivalent effective resistance in arrangements in

• series: RT = R1 + R2 + ... + Rn and

• parallel: 1 1 1
1 2R R RT

= + + … + 1
Rn

;

• model simple electrical circuits such as car and household (AC) electrical systems as simple direct 
current (DC) circuits;

• model household electricity connections as a simple circuit comprising fuses, switches, circuit 
breakers, loads and earth;

• identify causes, effects and treatment of electric shock in homes, relating these to approximate 
danger thresholds for current and time;

• investigate practically the operation of simple circuits containing resistors, variable resistors, diodes 
and other non-ohmic devices; 

• convert energy values to kilowatt-hour (kWh);
• evaluate the risk in the use of electrical equipment and power supplies using relevant data;
 • identify and apply safe and responsible practices when conducting investigations involving electrical 

equipment and power supplies.
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AREA	OF	sTUDy	3

Detailed	study
Six detailed studies are available for selection in Unit 1. One detailed study is to be selected from:
• Astronomy
• Astrophysics
• Energy from the nucleus
• Investigations: Flight
• Investigations: Sustainable energy sources
• Medical physics.
The outcome and key knowledge for each detailed study are described in detail on pages 22 to 26.
The selected detailed study requires approximately 12 hours of class time.
Note: The detailed study chosen in Unit 1 must be a different detailed study from that chosen in Unit 2.

AssEssMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated 
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s 
assessment of the student’s overall performance on assessment tasks designated for the unit.
The key knowledge listed for each outcome and application of key skills should be used as a guide to 
course design and the development of learning activities. The key knowledge and application of key 
skills do not constitute a checklist and such an approach is not necessary or desirable for determining 
the achievement of outcomes. The elements of key knowledge and application of key skills should 
not be assessed separately.
Assessment tasks must be a part of the regular teaching and learning program and must not unduly add 
to the workload associated with that program. They must be completed mainly in class and within a 
limited timeframe. Teachers should select a variety of assessment tasks for their assessment program 
to reflect the key knowledge and application of key skills being assessed and to provide for different 
learning styles.
For this unit students are required to demonstrate achievement of three outcomes. As a set these 
outcomes encompass all areas of study.
Demonstration of achievement of Outcomes 1, 2 and one of 3.1, 3.2, 3.3, 3.4, 3.5 or 3.6 must be based 
on the student’s performance on a selection of assessment tasks. Where teachers allow students to 
choose between tasks they must ensure that the tasks they set are of comparable scope and demand.
Assessment tasks for this unit are:
A practical investigation (student designed or adapted)
and

a selection from the following:
• an annotated folio of practical activities
• a data analysis
• a multimedia or web page presentation
• a response to a media article
• a summary report of selected practical investigations including maintenance of a logbook
• a written report
• a test (short answer and extended response).
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Unit 2

This unit focuses on the application of models to more complex phenomena – motion and light –  
developed within contexts that are familiar to students and relevant to their experiences. Newtonian 
ideas of motion are extended to include a range of movements and more abstract ideas, while the 
wave and particle models of light provide a framework for exploring light phenomena in real world 
applications. The detailed studies provide opportunities to explore motion and/or light in nuclear, 
sustainable energy, flight, space and medical contexts.
Students continue to undertake extensive and regular experimental work in the laboratory. They design 
and undertake more complex investigations involving at least one independent, continuous variable, 
and take increasing responsibility for the design of investigations. 
The use of simple mathematical modelling, including calculations, to organise first-hand and second-
hand data, to make predictions and to link concepts is further developed and applied to more extensive 
data. Students begin to analyse and solve quantitative and qualitative problems in familiar contexts. 
Computer and graphics calculator programs are used to collect and analyse first-hand and second-hand 
data, and to present investigation findings. 
Unit 2 consists of two prescribed areas of study: Motion and Wave-like properties of light; and a third 
area of study to be chosen from one of six detailed studies: Astronomy, Astrophysics, Energy from the 
nucleus, Investigations: Flight, Investigations: Sustainable energy sources and Medical physics. The 
detailed study chosen in Unit 2 must be a different detailed study from that chosen in Unit 1.
In this unit, students identify a problem or research question and formulate a prediction or hypothesis, 
select at least one relevant independent continuous variable and recognise controlled variables. They 
adapt or extend given methods, or at least partly design their own methods, for the control of variables 
and the systematic collection and recording of sufficient relevant data for simple investigations.
Students record raw qualitative and quantitative data and present processed data, including correct use 
of units, symbols and formulas, appropriately. They select and use appropriate materials, apparatus and 
measurement procedures to ensure reliability in the data. When drawing relevant conclusions from their 
investigations, students take into account sources of error and uncertainty. They evaluate limitations of, 
and weaknesses and errors in, techniques and equipment. Alternative interpretations of data and results 
are identified. Students identify and apply safe and responsible practices when completing independent 
and collaborative investigations. They use appropriate information sources to assess risk. 
As a guide, at least 10 hours of class time should be devoted to student practical work across the three 
areas of study.
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AREA	OF	sTUDy	1

Motion
Students learn about the models used to explain motion from the early theories of Aristotle and the 
work of Galileo and Newton. These theories are developed through the examination of aspects of 
motion including transport, games and sport.
All models should be developed within contexts that are familiar and relevant to students. Ideas about 
energy transfers and transformations continue to be used. Mathematical models are critically applied 
during experimental investigations of examples of motion.
Students will study the historical development of the Newtonian model of motion and apply it in the 
contexts of transport, games and sport.
In this study students will assume that the mass of finite objects can be considered to be at a point: 
the centre of mass.

Outcome	1

On completion of this unit the student should be able to investigate, analyse and mathematically model 
motion of particles and bodies in terms of Aristotelian, Galilean and Newtonian theories.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to
• identify parameters of motion as vectors or scalars;
• analyse straight-line motion under constant acceleration graphically, numerically and 

algebraically;
• analyse graphically non-uniform motion in a straight line;
• compare the effect of a force as defined by Aristotle, Galileo and Newton;
• describe the change in motion that results from the application of a force;
• model weight, w, as the force of gravity acting at the centre of mass point (approximated as the 

geometric centre) of a body, w = mg;
• model forces as vectors acting at the point of application (with magnitude and direction), labelling 

these forces using the convention ‘force of … on …’;
• apply Newton’s three laws of motion to a body on which a resultant vector force acts;
• apply the vector model of forces, including vector addition and components of forces, to readily 

observable forces including weight, friction and reaction forces;
• apply the concept of work done by a constant force

– work done = constant force x distance moved in direction of force
– work done = area under force-distance graph;

• analyse Hooke’s Law for an ideal spring, F=-k∆x;
• analyse energy transfers and transformations using an energy conservation model including transfers 

between
– gravitational potential energy near Earth’s surface, mg∆h, and kinetic energy, ½mv2

– potential energy in ideal springs, ½k∆x2 , and kinetic energy, ½mv2;
• apply rate of energy transfer, power, P = E/t;
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• apply the concept of momentum, p = mv;
• describe how action of a net force causes changes in momentum;
• analyse impulse (momentum transfer) in an isolated system, for elastic collisions between objects 

moving in a straight line;
• apply graphical, numerical and algebraic models to primary data collected during practical 

investigations of motion, and to secondary data;
• identify and apply safe and responsible practices when investigating motion.

AREA	OF	sTUDy	2

Wave-like	properties	of	light
Light phenomena are examples of the interaction of the physical world with human biology. The wave 
model of light, compared with the particle model of light, will be evaluated in terms of satisfactorily 
explaining light phenomena.
Students will use the wave-like properties of light in the contexts of seeing with the unaided eye, 
extending visual and communication capabilities, and special theatrical effects. 

Outcome	2
On completion of this unit the student should be able to describe and explain the wave model of light, 
compare it with the particle model of light and apply it to observed light phenomena in practical 
investigations.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe transverse waves in terms of

– amplitude
– wavelength
– period and frequency;

• calculate wavelength, frequency, period and speed of travel of light waves, v = fλ = λ/T;
• investigate and analyse the behaviour of light using ray diagrams including

– reflection, i = r
– refraction, Snell’s Law
– total internal reflection, critical angle
(any form of image location is not required);

• describe light using a wave model and a particle model;
• explain polarisation of visible light and its relation to a transverse wave model;
• compare the wave model and the particle model of light in terms of whether they adequately 

describe reflection and refraction;
• identify visible light as a particular region of the spectrum of electromagnetic radiation and that 

all light travels at the speed of light in a vacuum, c;
• explain the colour components of white light as different frequencies of light combining to appear 

white;
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• explain colour dispersion in prisms and lenses in terms of refraction of the components of white 
light as they pass from one medium to another;

• identify and apply safe and responsible practices when working with light sources and optical 
devices.

AREA	OF	sTUDy	3

Detailed	study
Six detailed studies are available for selection in Unit 2. The detailed study chosen in Unit 2 must be 
a different detailed study from that chosen in Unit 1. One detailed study is to be selected from:
• Astronomy
• Astrophysics
• Energy from the nucleus
• Investigations: Flight
• Investigations: Sustainable energy sources
• Medical physics.
The outcome and key knowledge for each detailed study are described in detail on pages 22 to 26.
The selected detailed study requires approximately 12 hours of class time.

AssEssMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated 
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s 
assessment of the student’s overall performance on assessment tasks designated for the unit.
The key knowledge listed for each outcome and application of key skills listed for each outcome should 
be used as a guide to course design and the development of learning activities. The key knowledge and 
application of key skills do not constitute a checklist and such an approach is not necessary or desirable 
for determining the achievement of outcomes. The elements of key knowledge and application of key 
skills should not be assessed separately.
Assessment tasks must be a part of the regular teaching and learning program and must not unduly add 
to the workload associated with that program. They must be completed mainly in class and within a 
limited timeframe. Teachers should select a variety of assessment tasks for their assessment program 
to reflect the key knowledge and application of key skills being assessed and to provide for different 
learning styles.
For this unit students are required to demonstrate achievement of three outcomes. As a set these 
outcomes encompass all areas of study.
Demonstration of achievement of Outcomes 1, 2 and one of 3.1, 3.2, 3.3, 3.4, 3.5 or 3.6 must be based 
on the student’s performance on a selection of assessment tasks. Where teachers allow students to 
choose between tasks they must ensure that the tasks they set are of comparable scope and demand.
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Assessment tasks for this unit are:
A practical investigation (student designed, adapted or extended)
and

a selection from the following:
• an annotated folio of practical activities
• a data analysis
• a multimedia or web page presentation
• a response to a media article
• a summary report of selected practical investigations including maintenance of a logbook
• a written report
• a test (short answer and extended response).
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DETAIlED	sTUDIEs	FOR	UNITs	1	AND	2

Detailed	study	3.1:	Astronomy
This detailed study enables students to understand the modern interpretation of the Universe as we see 
it. Humans have long constructed models of the solar system and more recently, the entire Universe. 
Students examine the ways in which our present model has developed from those of the early Greeks, 
through the Enlightenment to modern times. The development of modern telescopes, both optical and 
radio, has enabled astronomers to develop new insights and theories about the origins of the Universe, 
starting from the simple observations we can make from our own backyard at night, to the observations 
of astronomers using sophisticated modern instruments. 
Students will use the observations of astronomy in the context of the historical development of our 
picture of the Universe and our place in it.

Outcome 3.1
On completion of this unit the student should be able to use observations to explain the motions of 
stars and planets, and describe models of planetary motion. 
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• interpret the positions of some observed celestial objects as a function of time of day and time of 

year on a standard grid, for example altitude–azimuth, right ascension–declination;
• explain the diurnal and annual motion of the stars and planets as seen from Earth;
• explain telescopic observations of changes to celestial objects (including planets) such as relative 

position or physical appearance;
• describe early geocentric models of the Universe and the epicycle orbits of the planets, including 

Ptolemy’s model as it applies to Mars;
• describe the Copernican heliocentric model of the solar system;
• describe Galileo’s telescopic observations of the positions of the Moon, Sun, Jupiter and Venus 

with reference to his heliocentric interpretation;
• explain how the development of the telescope enabled the discovery of planets, asteroids, comets, 

nebulae, galaxies and black holes;
• evaluate telescopes, for example commonly available and space-based telescopes, according to 

their purpose, optical system (reflecting, refracting), mount (altazimuth, equatorial), data collection 
system (optical, electronic) and quality of image in terms of aberration (spherical, chromatic);

• interpret and apply appropriate data relevant to aspects of astronomy from a database;
• identify and apply safe and responsible practices when using equipment to make celestial 

observations.

Detailed	study	3.2:	Astrophysics
This detailed study focuses on the development of cosmology over time, but with a particular emphasis 
on the twentieth century. In particular, the study looks at the nature of stars, galaxies and their evolution, 
as well as evidence about the steady state and ‘Big Bang’ models of the Universe. 
Light is the basic tool of astrophysicists and it is assumed that the nature of the nuclear atom is the 
same throughout the Universe. While Einstein’s relativity is needed for the details, the Newtonian 
understanding of motion is sufficient to establish the basic ideas. 
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Students will use astrophysics in the contexts of astronomy, and theories of the nature and origin of 
the Universe.

Outcome 3.2
On completion of this unit the student should be able to describe and explain methods used to gather 
information about stars and other astronomical objects and apply this information to models of the 
nature and origin of the Universe.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe characteristics of the Sun as a typical star, including size, mass, energy output, colour and 

information obtained from the Sun’s radiation spectrum;
• describe the properties of stars: luminosity, radius and mass, temperature and spectral type;
• explain fusion as the energy source of a star;
• apply information from the Hertzsprung–Russell diagram to describe the evolution and death of 

stars with differing initial mass;
• analyse methods used for measurements of the distances to stars and galaxies;
• explain the link between the Doppler Effect and Hubble’s observations;
• explain the formation of galaxies, stars, and planets;
• compare the Milky Way galaxy to other galaxies such as those with different shape, colour or 

size;
• explain the steady state and Big Bang models of the Universe;
• compare two or more explanations of the nature and origin of the Universe; 
• interpret and apply appropriate data from a database that is relevant to aspects of astrophysics.

Detailed	study	3.3:	Energy	from	the	nucleus
This detailed study develops students’ understanding of models of nuclear transformation and their 
capacity to evaluate critically the use of nuclear technologies. The energy available from fusing the 
nuclei of small atoms supplies the radiant energy of stars, including Earth’s ultimate energy source, the 
Sun. The fusion process is also undergoing extensive investigation as an energy source. Splitting large 
nuclei has already been used to provide energy for domestic and commercial use. The use of nuclear 
energy technology, however, raises the challenge of balancing its benefits against the risks associated 
with both the operation of nuclear power stations and the disposal of radioactive waste.
Students will use nuclear transformations in the contexts of energy from stars, and nuclear technologies, 
and will access information related to the use of nuclear energy.

Outcome 3.3
On completion of this unit the student should be able to describe and explain typical fission and fusion 
reactions, energy transfer and transformation phenomena of importance in stars and in the production of 
nuclear energy, and the benefits and risks of the use of nuclear energy as a power source for society. 
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.
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Key knowledge
To achieve this outcome the student should be able to:
• explain the structure of the atom in terms of

– location of protons, neutrons and electrons
– electrostatic forces
– strong nuclear forces in the nucleus
– the stability of nuclei of different size;

• describe fission and fusion reactions in terms of balance of energy, E = mc2;
• explain nuclear fusion phenomena, including 1H and 2H, in terms of

– conditions required for fusion reactions including the large kinetic energy of the nuclei required 
to initiate nuclear fusion

– energy released;
• explain nuclear fission reactions of 235U and 239Pu in terms of

– fission initiation by slow and fast neutrons respectively
– products of fission including typical unstable fission fragments and energy
– radiation produced by unstable fission fragments;

• describe neutron absorption in 238U, including formation of 239Pu;
• explain fission chain reactions including

– effect of mass and shape on criticality
– neutron absorption and moderation;

• describe the energy transfers and transformations in the systems that convert nuclear energy into 
thermal energy for subsequent power generation;

• evaluate the risks and benefits for society of using nuclear energy as a power source.

Detailed	study	3.4:	Investigations:	Flight
This detailed study allows students to apply skills of experimental investigation to the task of designing, 
carrying out and reporting on a practical investigation into an aspect of flight.
Conceptual models of Newton and Bernoulli are applied by aircraft designers to every type of aircraft. 
Designers are then able to determine such things as the overall shape of the aircraft, how many engines 
are required, how far it can go, and how long a runway is needed.
Students will use conceptual models of Newton and Bernoulli in the context of flight.

Outcome 3.4
On completion of this unit the student should be able to design, perform and report on an experimental 
investigation related to an aspect of flight, and to explain results and conclusions by including reference 
to Newton’s laws of motion and Bernoulli’s principle.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• apply the concepts of forces, torques and equilibrium to balancing an aircraft, including reference 

to Newton’s laws of motion;
• explain lift in terms of Bernoulli’s principle and the rate of change of momentum;
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• model lift and Bernoulli’s principle using a wind tunnel;
• explain drag, skin friction drag, pressure drag and principles of thrust;
• investigate experimentally the relationship between power and thrust;
• analyse aircraft performance including takeoff, climb, descent and cruise, with reference to Newton’s 

laws of motion and Bernoulli’s principle;
• investigate experimentally identified aspects of performance using a model;
• analyse risks in the use and testing of flying models using relevant data;
• identify and apply safe and responsible practices when using and testing flying models.

Detailed	study	3.5:	Investigations:	sustainable	energy	sources
This detailed study enables students to investigate the potential for the development and implementation 
of a renewable energy resource to provide a portion of our energy needs.
Students will simulate an energy supply system through development of a working model or computer 
simulation program, and conduct a series of investigations that would provide quantitative data on the 
performance of the system. Performance data, in conjunction with research into the selected system, 
should be extrapolated into a review of its potential for larger scale commercial implementation.
Students will use concepts of energy transfer and energy transformations in either the context of a solar 
thermal system (either active or passive) or an electrical generation system (for example, photovoltaic, 
wind, hydroelectric, tidal, wave).

Outcome 3.5
On completion of this unit the student should be able to use concepts of energy transfer and 
transformations to design, conduct and report on an experimental investigation into an aspect of a 
renewable energy supply system.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• explain the terms sustainable and renewable in terms of energy use;
• compare different renewable energy sources and investigate one experimentally;
• analyse the potential of the system being investigated to make a significant contribution to 

the community’s energy requirements, including the benefits, limitations and environmental 
consequences of the system;

• design an experimental investigation that models energy transfer and transformation processes of 
the system;

• analyse energy transfer and transformation processes of the system;
• calculate the efficiency of the energy transfer and transformation processes of the system;
• describe the operation of the system in terms of energy transfer and transformation processes;
• evaluate the model system in relation to a real-life problem involving energy supply;
• interpret information sources to evaluate risks in the development and use of an energy supply 

system;
• identify and apply safe and responsible practices in the development and use of an energy supply 

system.
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Detailed	study	3.6:	Medical	physics
This detailed study extends the study of radioactivity and wave phenomena to applications in medical 
diagnosis and treatment.
Students will use radioactivity and waves in the context of applications in medical diagnosis and 
treatment.

Outcome 3.6
On completion of this unit the student should be able to describe and explain applications of 
radioisotopes, optical fibres, waves and lasers to medical diagnosis and treatment, and describe the 
production and/or simple interpretation of images of the human body produced by the processes of 
CT, ultrasound or X-rays. 
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe applications of radioisotopes to medical diagnosis and treatment;
• explain the use and operation of optical fibres in endoscopes and in other applications for diagnosis 

and treatment;
• describe and evaluate the use of lasers as intense energy sources for medical treatments;
• describe and compare processes of, and images produced by, medical imaging using two or more 

of ultrasound, X-rays, CT, MRI and PET; 
• identify and apply safe and responsible practices when working with radioactive material and 

completing investigations.
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This unit focuses on the ideas that underpin much of the technology found in areas such as 
communications, engineering, commerce and industry. Motion in one and two dimensions is introduced 
and applied to moving objects on Earth and in space. Circuit models are applied to further aspects of 
electricity and electronics, and the operation and use of photonic devices are introduced. The detailed 
studies offer examples of theoretical and practical applications of these technologies. 
Students continue to have regular experience in experimental investigation in the laboratory. They 
design and carry out an extended practical investigation. They collect accurate data, evaluate the quality 
of data and measurement processes, and make conclusions based on the data.
Mathematical modelling, including calculations, is applied to all areas of study to organise first-hand 
and second-hand data, make predictions and link concepts. Students analyse and solve more complex 
qualitative and quantitative problems.
Computer and/or graphics calculator programs are used to collect and analyse first-hand and second-
hand data, and to present investigation findings.
Unit 3 consists of two prescribed areas of study: Motion in one and two dimensions; and Electronics 
and photonics; and a third area of study to be chosen from one of three detailed studies: Einstein’s 
special relativity, Materials and their use in structures, and Further electronics.
In this unit, students select focused research questions and formulate a quantitatively testable hypothesis. 
They identify variables of significance to an investigation and decide the appropriate variables to be 
controlled. They adapt or extend given methods, and design their own methods, for the control of 
variables and the systematic collection of sufficient relevant data for focused investigations.
Students record raw qualitative and quantitative data accurately and present processed data, including 
correct use of units, symbols and formulas, to ensure that relationships between variables are evident. 
They select and use appropriate materials, apparatus and measurement procedures to ensure a high 
degree of reliability and accuracy in the data. Students interpret their results to draw relevant conclusions 
from their investigations. They identify sources of error and estimate uncertainties in, and reliability 
of, data and derived quantities. They analyse procedures and results, taking into account limitations of, 
and weaknesses and errors in, techniques and equipment. Alternative interpretations of data and results 
are identified and explained. They identify and apply safe and responsible practices when designing 
and completing independent and collaborative investigations. Students select and use appropriate 
information sources to assess risk.
As a guide, between 10 and 15 hours of class time should be devoted to student practical work across 
the three areas of study.
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AREA	OF	sTUDy	1

Motion	in	one	and	two	dimensions
Newtonian theories give important insights into a range of motions and contribute towards safety 
considerations. This study should focus on everyday motion that is relevant, familiar and interesting 
to students.
Newton’s insight into gravity has led to understanding of the motion of the solar system, the 
achievements of space travel, and satellite technology.
Students will use the Newtonian laws of motion in the contexts of transport and safety on Earth, and 
motion in space. 

Outcome	1
On completion of this unit the student should be able to investigate motion and related energy 
transformations experimentally, and use the Newtonian model in one and two dimensions to analyse 
motion in the context of transport and related aspects of safety, and motion in space.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• apply Newton’s three laws of motion in situations where two or more coplanar forces act along a 

straight line and in two dimensions;
• analyse the uniform circular motion of an object moving in a horizontal plane (Fnet = mv2/R) such 

as a vehicle moving around a circular road; a vehicle moving around a banked track; an object on 
the end of a string;

• apply Newton’s second law to circular motion in a vertical plane; consider forces at the highest 
and lowest positions only;

• investigate and analyse the motion of projectiles near Earth’s surface including a qualitative 
description of the effects of air resistance;

• apply laws of energy and momentum conservation in isolated systems; 
• analyse impulse (momentum transfer) in an isolated system, for collisions between objects moving 

in a straight line (F∆t = m∆v);
• apply the concept of work done by a constant force

– work done = constant force × distance moved in direction of net force
– work done = area under force-distance graph;

• analyse transformations of energy between: kinetic energy; strain potential energy; gravitational 
potential energy; and energy dissipated to the environment considered as a combination of heat, 
sound and deformation of material
– kinetic energy, i.e. ½mv2; elastic and inelastic collisions in terms of conservation of kinetic 

energy
– strain potential energy, i.e. area under force-distance graph including ideal springs obeying 

Hooke’s Law, ½kx2 
– gravitational potential energy, i.e mg∆h or from area under force-distance graph and area under 

field-distance graph multiplied by mass;
• apply gravitational field and gravitational force concepts, g = GM/r2 and F = GM1M2/r

2;
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• apply the concepts of weight (W=mg), apparent weight (reaction force, N), weightlessness (W=0) 
and apparent weightlessness (N=0);

• model satellite motion (artificial, moon, planet) as uniform circular orbital motion (a = v2/r = 
4π2r/T2);

• identify and apply safe and responsible practices when working with moving objects and equipment 
in investigations of motion.

AREA	OF	sTUDy	2

Electronics	and	photonics
Photonics is the science of using light to manipulate information and energy and involves all facets of 
visible, ultraviolet and infrared radiation; this includes its detection, transport, storage and manipulation. 
Photonics is the basis of much of modern communication technology. Photonic devices are used with 
electronic components in smoke detectors, burglar alarms, safety interlocks, televisions, cathode 
ray oscilloscopes, relative position sensors, communication devices including fibre optic cables, 
modulators and demodulators, CD readers and writers, and computer networks. Some phenomena 
which characterise the interface between electronics and photonics are introduced. 
Students will use electronic and photonic devices and systems in domestic and industrial contexts. 
For further information about safety, see ‘Safety’ on page 9.

Outcome	2
On completion of this unit the student should be able to investigate, describe, compare and explain 
the operation of electronic and photonic devices, and analyse their use in domestic and industrial 
systems.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• apply the concepts of current, resistance, potential difference (voltage drop) and power to the 

operation of electronic circuits comprising diodes, resistors, thermistors and photonic transducers 
including light dependent resistors (LDR), photodiodes and light emitting diodes (LED), (V=IR, 
P=VI);

• calculate the effective resistance of circuits comprising parallel and series resistance and unloaded 
voltage dividers;

• describe energy transfers and transformations in opto-electronic devices;
• describe the transfer of information in analogue form (not including the technical aspects of 

modulation and demodulation) using:
– light intensity modulation, i.e. changing the intensity of the carrier wave to replicate the amplitude 

variation of the information signal so that the signal may propagate more efficiently
– demodulation, i.e. the separation of the information signal from the carrier wave;

• design, investigate and analyse circuits for particular purposes using technical specifications related 
to potential difference (voltage drop), current, resistance, power, temperature and illumination 
for electronic components such as diodes, resistors, thermistors, light dependent resistors (LDR), 
photodiodes and light emitting diodes (LED);
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• analyse voltage characteristics of amplifiers including linear voltage gain (∆Vout/∆Vin) and 
clipping;

• identify and apply safe and responsible practices when conducting investigations involving 
electrical, electronic and photonic equipment.

AREA	OF	sTUDy	3

Detailed	studies
Three detailed studies are available in Unit 3. One detailed study is to be selected from:
• Einstein’s special relativity
• Materials and their use in structures
• Further electronics. 
The selected detailed study requires approximately 12 hours of class time.

Detailed	study	3.1:	Einstein’s	special	relativity
When observers are moving at speeds approaching the speed of light, the Newtonian mechanics must 
be modified to include a more general understanding of the relation between time and space. This is 
Einstein’s theory of special relativity. Electrons in cathode ray tubes and particle accelerators travel 
at speeds where it is necessary to use relativistic corrections.

Outcome 3.1
On completion of this unit the student should be able to use Einstein’s theory of relativity to describe and 
explain relativistic motion and effects, and make comparisons with classical descriptions of motion.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe the prediction from Maxwell’s equations that the speed of light depends only on the 

electrical and magnetic properties of the medium through which it is passing, and not on the speed 
of the source or the speed of the medium; 

• compare the prediction from Maxwell’s equations of an absolute speed of light with the classical 
principle of relativity, i.e. no absolute zero for velocity; all velocity measurements are relative to 
the frame of reference;

• describe Einstein’s two postulates for his special theory of relativity and compare them to classical 
physics
– the laws of physics are the same in all inertial (non-accelerated) frames of reference
– the speed of light has a constant value for all observers regardless of their motion or the motion 

of the source;
• interpret the results of the Michelson–Morley experiment in terms of Einstein’s second 

postulate;
• apply simple thought experiments to show that

– the time interval between two events differs depending on the motion of an observer relative 
to the events (non-simultaneity)

– length contraction of an object occurs in the direction of its motion when observed from a 
different frame of reference;



vce study design 31

	 	  
PHYSICS	 	 Unit 3

• explain the concepts of proper time (to) and proper length (Lo) as quantities that are measured in 
the frame of reference in which objects are at rest;

• explain the unfamiliar nature of motion at speeds approaching c by mathematically modelling time 
dilation and length contraction using the equations t = toγ and L = Lo/γ where γ = (1 – v2/c2)–½;

• apply Einstein’s prediction by showing that the total ‘mass-energy’ of an object is given by  
Etot = Ek + Erest = mc2 where m = moγ and so kinetic energy, Ek = (γ – 1)moc

2;
• explain that mass can be converted into energy and vice versa, E = ∆mc2; 
• explain the impossibility of motion faster than light in terms of relativistic mass m = mo γ at speeds 

approaching c.

Detailed	study	3.2:	Materials	and	their	use	in	structures
The external force applied to a material can result in changes to the shape of the material. The type of 
force acting upon the material, the shape of the material and how the material is used can influence the 
behaviour of a structure. The work done in changing the shape of a material can result in energy being 
stored in the material under strain (strain energy), or it can result in the destruction of the material. This 
study looks at the behaviour of materials under load and how this behaviour will affect such situations 
as the stability of a building or the strength of a bridge.
This study aims to develop students’ practical skills to enable them to better understand the structures of 
the natural world and the restrictions of design in the technological world. Students will gain knowledge 
of the forces acting upon a material, and learn to interpret the data resulting from the changes to the 
material. They will monitor the energy stored then released, and be able to make comparisons of 
material properties. Investigations of the shape and composition of the material will be carried out to 
determine its behaviour under stress up to the point of its destruction. 
Students will use properties of structures and materials in the context of construction and design. 

Outcome 3.2
On completion of this unit the student should be able to analyse and explain the properties of construction 
materials, and evaluate the effects of forces and loads on structures and materials.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• identify different types of external forces such as compression, tension and shear, that can act on 

a body, including gravitational forces;
• evaluate the suitability of different materials for use in structures, including beams, columns and 

arches, by comparing tensile and compressive strength and stiffness or flexibility under load;
• analyse the behaviour of materials under load in terms of extension and compression, including 

Young’s modulus, Y = σ/ε;
• calculate the stress and strain resulting from the application of compressive and tensile forces and
 loads to materials in structures, σ = F/A , ε = l

l
;

• describe brittle and ductile failure and apply data to predict brittle or ductile failure under load;
• calculate the potential energy stored in a material under load (strain energy) using area under stress 

versus strain graph;
• evaluate the toughness of a material tested to the point of failure;

Δ
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• describe elastic or plastic behaviour of materials under load and the resulting energy transformed 
to heat;

• evaluate the suitability of a composite material for its use in a structure by considering its properties 
and the properties of the component materials (maximum of three components);

• calculate torque, τ = r ⊥ F;
• analyse translational and rotational forces (torques) in simple structures, including uniform columns, 

struts, ties, beams, cables, but not including trusses, modelled as two-dimensional structures in 
static equilibrium;

• identify and apply safe and responsible practices when working with structures, materials and 
associated measuring equipment in investigations of materials.

Detailed	study	3.3:	Further	electronics
An understanding of electronic systems may be approached through the study of the functions of the 
basic building blocks of such systems, both separately and combined.
The construction project to be used for the development of understanding of component principles and 
demonstration of practical skills is a low voltage AC to DC voltage regulated power supply system. 
Knowledge and understanding of the role of the transformer in the power supply system is required. 
Knowledge and understanding of the internal working of the transformer is not required.
The project will require the connection of components into a functional electronic system, as well as 
the use of appropriate test and measuring equipment.
Students will use electronic devices, circuits, test and measuring equipment in the context of the 
design and evaluation of a low voltage AC to DC voltage regulated power supply system. For further 
information about safety, see ‘Safety’ on page 9.

Outcome 3.3
On completion of this unit the student should be able to design and investigate an AC to DC voltage 
regulated power supply system, and describe and explain the operation of the system and its components, 
and the effects of test equipment on the system.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• design and investigate an AC to DC voltage regulated power supply system, given a range of AC 

input voltages (specified as root mean square, peak, and peak-to-peak), smoothing conditions and 
resistive loads;

• describe the role of a transformer, including the analysis of voltage ratio, N1/N2 = V1/V2, but not 
including induction;

• describe effects on the DC power supply system of changes to the components used;
• interpret information from the display of an oscilloscope in terms of voltage as a function of 

time;
• analyse circuits, including fault diagnosis, following selection and use of appropriate measuring 

devices, including analogue meters, multimeters, oscilloscope;
• evaluate the operation of a circuit in terms of its design brief by selecting measurements of potential 

difference (voltage drop) and current (using analogue meters, multimeters and an oscilloscope) in 
the DC power supply circuit;



vce study design 33

	 	  
PHYSICS	 	 Unit 3

• explain the function of diodes in half-wave and full-wave bridge rectification;
• explain the effect of capacitors in terms of

– potential difference (voltage drop) and current when charging and discharging
– time constant for charging and discharging, τ = RC
– smoothing for DC power supplies;

• apply the current–voltage characteristics of voltage regulators, including Zener diodes and integrated 
circuits, to circuit design;

• describe, qualitatively, the effect on the magnitude of the ripple voltage of changing the effective 
load, the capacitance and the input supply voltage (magnitude and period);

• describe the use of heat sinks in electronic circuits;
• calculate power dissipation in circuit elements, P = VI, P = I2R, P = V2/R;
• identify and apply safe and responsible practices when undertaking investigations involving 

electrical and electronic equipment.

AssEssMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated 
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s 
assessment of the student’s overall performance on assessment tasks designated for the unit. The 
Victorian Curriculum and Assessment Authority publishes an assessment handbook that includes 
advice on the assessment tasks and performance descriptors for assessment.
The key knowledge listed for each outcome and application of key skills should be used as a guide to 
course design and the development of learning activities. The key knowledge and application of key 
skills do not constitute a checklist and such an approach is not necessary or desirable for determining 
the achievement of outcomes. The elements of key knowledge and application of key skills should 
not be assessed separately.

Assessment	of	levels	of	achievement
The student’s level of achievement in Unit 3 will be determined by school-assessed coursework and 
a mid-year examination.

Contribution to final assessment
School-assessed coursework for Unit 3 will contribute 17 per cent to the study score. 
The level of achievement for Unit 3 is also assessed by a mid-year examination, which will contribute 
33 per cent to the study score.

School-assessed coursework
Teachers will provide to the Victorian Curriculum and Assessment Authority a score representing an 
assessment of the student’s level of achievement.
The score must be based on the teacher’s rating of performance of each student on the tasks set out 
in the following table and in accordance with the assessment handbook published by the Victorian 
Curriculum and Assessment Authority. The assessment handbook also includes advice on the assessment 
tasks and performance descriptors for assessment.
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Assessment tasks must be a part of the regular teaching and learning program and must not unduly add to the 
workload associated with that program. They must be completed mainly in class and within a limited timeframe. 
Where optional assessment tasks are used, teachers must ensure that they are comparable in scope and demand. 
Teachers should select a variety of assessment tasks for their program to reflect the key knowledge and application 
of key skills being assessed and to provide for different learning styles.

Outcomes Marks	allocated* Assessment	tasks

Outcome	1
Investigate motion and related energy transformations 
experimentally, and use the Newtonian model in 
one and two dimensions to analyse motion in the 
contexts of transport and related aspects of safety, 
and motion in space.

40

A student-designed extended practical investigation. 

and

at least two different tasks selected from the 
following:

• a multimedia presentation

• an annotated folio of practical activities

• a summary report of selected practical activities 
from the student’s log book

• a data analysis

• a report (written, oral, annotated visual)

• a test (short answer and extended response)

• a response to a media article.

Outcome	2
Investigate, describe, compare and explain the 
operation of electronic and photonic devices, and 
analyse their use in domestic and industrial systems.

30

Detailed	studies

Outcome	3.1
Use Einstein’s theory of relativity to describe and 
explain relativistic motion and effects, and make 
comparisons with classical descriptions of motion.

Or

Outcome	3.2
Analyse and explain the properties of construction 
materials, and evaluate the effects of forces and 
loads on structures and materials.

Or

Outcome	3.3
Design and investigate an AC to DC voltage regulated 
power supply system, and describe and explain the 
operation of the system and its components, and the 
effects of test equipment on the system.

30

Total	marks	 100

*School-assessed coursework for Unit 3 contributes 17 per cent to the study score.
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Mid-year examination
Description
All outcomes in Unit 3 will be examined. All of the key knowledge and key skills (listed on page 12) 
that underpin the outcomes in Unit 3 are examinable. 
The examination will be set by a panel appointed by the Victorian Curriculum and Assessment 
Authority.

Format
The marks for each area will be allocated across areas of study in approximately the following way:

Outcome Area	of	study Marks	allocated	(per	cent)

1 Motion in one and two dimensions 34–45

2 Electronics and photonics 25–35

3 Detailed study
3.1 Einstein’s special relativity
or
3.2 Materials and their use in structures
or
3.3 Further electronics

25–35

Conditions
The examination will be completed under the following conditions:
• Duration: one and a half hours.
• Date: mid-year, on a date to be published annually by the Victorian Curriculum and Assessment 

Authority.
• Victorian Curriculum and Assessment Authority examination rules will apply. Details of these 

rules are published annually in the VCE and VCAL Administrative Handbook.
• The examination will be marked by a panel appointed by the Victorian Curriculum and Assessment 

Authority.

Contribution to final assessment
The examination will contribute 33 per cent to the study score.



 36 

Unit 4

This unit focuses on the development and limitations of models in explaining physical phenomena. 
A field model of electromagnetism is applied to the generation of electricity, and the development of 
models that explain the complex interactions of light and matter are considered. The detailed studies 
provide examples of innovative technologies used for research and communication.
Students continue to undertake extensive and regular experimental work in the laboratory. They design 
and carry out investigations, collect accurate data, evaluate the quality of data and measurement 
processes and make conclusions based on the data. 
Mathematical modelling, including calculations, continues to be used to organise first-hand and 
second-hand data, to link concepts, to make predictions and to identify trends. Students analyse and 
solve more complex qualitative and quantitative problems.
Computer and/or graphical calculator programs are used to collect and analyse first-hand and second-
hand data, and to present investigation findings.
Unit 4 consists of two prescribed areas of study: Electric power and Interactions of light and matter; and 
a third area of study to be chosen from one of three detailed studies: Synchrotron and its applications, 
Photonics, and Sound.
In this unit, students develop conceptual understanding by investigating practical activities and 
demonstrations. Students record raw qualitative and quantitative data and present processed data, 
including correct use of units, symbols and formulas, accurately and to ensure that relationships 
between variables are evident. They select and use appropriate materials, apparatus and measurement 
procedures to ensure a high degree of reliability and accuracy in the data. Students analyse their 
results to draw relevant conclusions. They identify sources of error and uncertainties to determine the 
reliability of data and derived quantities. Alternative interpretation of data and results are identified 
and explained. They identify and apply safe and responsible practices when completing independent 
and collaborative investigations. 
As a guide at least 10 hours of class time should be devoted to student practical work across the three 
areas of study.
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AREA	OF	sTUDy	1

Electric	power
The generation, transmission, distribution and use of electric power are crucial to modern life. Students 
will use evidence and models of electrical, magnetic and electromagnetic effects in the contexts 
of electric motors, generators, alternators and transformers, and electric power transmission and 
distribution. For further information about safety, see ‘Safety’ on page 9.

Outcome	1
On completion of this unit the student should be able to investigate and explain the operation of 
electric motors, generators and alternators, and the generation, transmission, distribution and use of 
electric power.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• apply a field model to magnetic phenomena including shapes and directions of fields produced by 

bar magnets, and by current-carrying wires, coils and solenoids;
• calculate magnitudes, including determining the directions of, and magnetic forces on, current 

carrying wires, using F = nI B where the directions of I and B are either perpendicular or parallel 
to each other;

• investigate and explain the operation of simple DC motors consisting of
– one coil, containing a number of loops of wire, which is free to rotate about an axis
– two magnets (not including radial magnets)
– a commutator
– a DC power supply;

• apply a field model to define magnetic flux Ф, using Ф = BA and the qualitative effect of differing 
angles between the area and the field;

• investigate and analyse the generation of emf, including AC voltage and calculations using induced 
emf, ε = -n∆Ф/∆t, in terms of
– the rate of change of magnetic flux (Faraday’s Law)
– the direction of the induced current (Lenz’s Law)
– number of loops through which the flux passes;

• explain the production of DC voltage in DC generators and AC voltage in alternators, including 
the use of commutators and slip rings respectively;

• compare DC motors, DC generators and AC alternators;
• investigate and compare sinusoidal AC voltages produced as a result of the uniform rotation of a 

loop in a constant magnetic flux in terms of frequency, period, amplitude, peak-to-peak voltage 
(Vp-p) and peak-to-peak current (Ip-p);

• identify rms voltage as an AC voltage which produces the same power in a resistive component 
as a DC voltage of the same magnitude;

• convert between rms, peak and peak-to-peak values of voltage and current;
• analyse transformer action, modelled in terms of electromagnetic induction for an ideal transformer, 

N1/ N2 = V1/ V2 = I2 /I1;
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• analyse the supply of power as P = VI and transmission losses using potential difference across 
transmission lines (V = IR) and power loss (P = I2R);

• explain the use of transformers in an electricity distribution system;
• identify and apply safe and responsible practices when working with electricity and electrical 

measurement.

AREA	OF	sTUDy	2

Interactions	of	light	and	matter
Light has been described both as a particle and as a wave. The electron has wave-like properties too. 
This has led to different ways of thinking, not only about light, but also about matter. These ideas are 
explored using experimental evidence and conceptual models so that the development of the ideas 
can be followed alongside developments in technology.
Students will use models and explanations to interpret evidence about the interactions of light and 
matter. 

Outcome	2
On completion of this unit the student should be able to use wave and photon models to analyse, 
interpret and explain interactions of light and matter and the quantised energy levels of atoms.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• explain the results of Young’s double slit experiment in terms of

– evidence for the wave-like nature of light
– constructive and destructive interference of coherent waves in terms of path differences,  

pd = n λ, pd = (n – ½) λ respectively
– qualitative effect of wavelength, distance of screen and slit separation on interference 

patterns;
• explain the effects of varying the width of gap or diameter of an obstacle on the diffraction pattern 

produced by light of appropriate wavelength in terms of the ratio λ/w (qualitative);
• analyse the photoelectric effect in terms of

– evidence for the particle-like nature of light
– experimental data in the form of graphs of photocurrent versus electrode potential, and of 

kinetic energy of electrons versus frequency
– kinetic energy of emitted photoelectrons, Ekmax = hf – W, using energy units of joule and 

electron-volt
– effects of intensity of incident irradiation on the emission of photoelectrons;

• describe why the wave model of light cannot account for the experimental photoelectric effect 
results;

• interpret electron diffraction patterns as evidence for the wave-like nature of matter;
• compare the diffraction patterns produced by photons and electrons;
• calculate the de Broglie wavelength of matter, λ = h/p;
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• compare the momentum of photons and of matter of the same wavelength including calculations 
using p = h/λ;

• explain the production of atomic absorption and emission spectra, including those from metal 
vapour lamps; 

• interpret spectra and calculate the energy of photons absorbed or emitted, ∆E = hf;
• analyse the absorption of photons by atoms in terms of

– the particle-like nature of matter
– the change in energy levels of the atom due to electrons changing state
– the frequency and wavelength of emitted photons, E = hf = hc/λ
(not including the bombardment of atoms by electrons);

• describe the quantised states of the atom in terms of electrons forming standing waves, recognising 
this as evidence of the dual nature of matter;

• identify and apply safe and responsible practices when working with light sources, lasers and 
related equipment.

AREA	OF	sTUDy	3

Detailed	studies
Three detailed studies are available in Unit 4. One detailed study is to be selected from: 
• Synchrotron and its applications
• Photonics
• Sound.
The selected detailed study requires approximately 12 hours of class time.

Detailed	study	3.1:	synchrotron	and	its	applications
This detailed study applies and extends physics ideas from electromagnetism and the quantum 
interactions of light and matter. The basic physics concepts underlying the operation and use of The 
Australian Synchrotron are explored. 
The operation of a synchrotron as a large ring accelerator of charged particles can be understood through 
the physics of the movement of electrons in electric fields and magnetic fields, and the production of 
electromagnetic radiation by accelerated electrons. The synchrotron as an advanced light source can 
be understood through the application of ideas about the interaction of light and matter. 
The use of synchrotron radiation to investigate the structure and chemical bonding of particular 
materials provides examples of important applications of this technology qualitatively, and simple 
two-dimensional diffraction patterns. These can be investigated using supplied data.
Although it is understood that electrons moving in a synchrotron travel at speeds that involve relativistic 
effects, for the purposes of this study these effects will not be considered.
Students will apply their understanding about synchrotron radiation in the context of investigating 
materials. 
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Outcome 3.1
On completion of this unit the student should be able to describe the basic design and operation of The 
Australian Synchrotron and the production, characteristics and interactions with targets of synchrotron 
radiation.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe that an oscillating electron produces electromagnetic radiation, and similarly, that 

electromagnetic radiation is produced when the direction of motion of an electron changes since 
the changing electric field produces a changing magnetic field;

• analyse acceleration of electrons in a synchrotron in terms of
– applying a force in the direction of motion of the electron (due to an electric field, F = qE)
– applying a force perpendicular to the direction of motion of the electron (due to a magnetic 

field, F = qvB);
• describe the production of synchrotron radiation by an electron radiating energy at a tangent to its 

circular path;
• analyse the acceleration of electrons in an electron gun, F = qV/d and ∆Ek= qV;
• analyse the magnitude and direction of the force applied to an electron beam by a magnetic field, 

F = qvB in cases where the directions of v and B are perpendicular or parallel;
• calculate the radius of the path followed by a low-velocity electron in a magnetic field, qvB = mv2/r;
• describe the basic design of The Australian Synchrotron including the general purpose of the 

electron linac (details about drift tubes and RF cavities are not required), circular booster, storage 
ring and beamlines;

• compare the characteristics of synchrotron radiation, including brightness, spectrum and divergence 
with the characteristics of electromagnetic radiation from other sources including lasers and X-ray 
tubes;

• explain, using the characteristics of brightness, spectrum and divergence, why for some experiments 
synchrotron radiation is preferable to laser-light and radiation from X-ray tubes; 

• describe the production of light by insertion devices (dipoles, wigglers and undulators) and the 
properties of the light produced in terms of relative brightness and energy;

• describe the operation of a typical beamline as a path that radiation travels that allows the radiation 
to be tuned and that directs the radiation to a target;

• analyse data from experiments that involve the interactions of synchrotron radiation with a sample, 
including
– X-ray (Bragg) diffraction, Bragg’s Law nλ = 2dsinθ used to determine the atom spacing in 

crystalline structures
– emission of photoelectrons by synchrotron radiation and how this process differs from the 

emission of photoelectrons by visible light
– the production of X-ray absorption spectra and the interpretation of these spectra to calculate 

the energy of photons absorbed, ∆E = hf;
• identify and describe, using data, types of X-ray scattering, including elastic (Thomson) scattering 

and inelastic (Compton) scattering, but not including the calculation of conservation of momentum 
in two dimensions or angular momentum or energy and momentum dependence.
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Detailed	study	3.2:	Photonics
Photonics is the science of using light energy to collect and manipulate information. Photonics 
is involved with all facets of visible, ultraviolet and infrared radiation, including its production, 
detection, propagation and manipulation. The general principles of photonics apply across the entire 
electromagnetic spectrum, including radiowaves, microwaves, infrared, visible light and X-rays.
Photonics spans a vast array of optical phenomena where light is sometimes modelled as a stream of 
particles each with a discrete quantum of energy (photons) and sometimes as a continuous wave. Earlier 
ideas related to electronics, photonics and light are extended into an investigation of how photonics 
impacts on technological developments in our society.
Students will use evidence and models about light and its use in photonic devices in the contexts of 
domestic, scientific and industrial applications. 

Outcome 3.2
On completion of this unit the student should be able to apply the photon and wave models of light to 
describe and explain the operation of different light sources and fibre optic wave-guides and analyse 
their domestic, scientific and industrial uses. 
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe the production of incoherent light from wide spectrum light sources, including the Sun, 

light bulbs, and candles, in terms of the random thermal motion of valence electrons when atoms 
collide;

• explain light emission from light emitting diodes (LEDs) as the energy emitted when electrons 
move from the conduction band of a semiconductor to the valence band (knowledge about n and 
p type materials is not required);

• analyse the effect of band gap energy on LED colour, Eg = hf = hc/λ;
• describe the production of light by coherent light sources (lasers), in terms of light amplification 

via stimulation from external photons;
• describe laser light in terms of coherence, wavelength and phase;
• analyse the operation of fibre optic wave-guides in terms of

– light gathering ability using Snell’s Law, critical angle, total internal reflection and acceptance 
angle

– attenuation by Rayleigh scattering
– attenuation due to absorption by impurities in the fibre as well as the molecules that make up 

the fibre
– physical characteristics of single mode and multimode optical fibres (step and graded index)
– causes of and methods to minimise material dispersion and modal dispersion;

• compare optical fibres that are used for short and long distance telecommunications;
• explain fibre optic imaging in terms of coherent and incoherent bundles and in terms of composing 

images using many fibres, and that these fibres represent the pixels that form the image; 
• describe the operation of optical fibres as simple, intensity-based sensors;
• identify and apply safe and responsible practices when working with photonics equipment.
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Detailed	study	3.3:	sound
This detailed study extends student understanding of waves together with aspects of electromagnetism 
to the recording and reproducing of sound. Ideas of sound and electromagnetism combine to aid 
understanding of the operation and use of microphones and speakers, control of sound level, need for 
hearing protection and acoustic properties of recording and performance spaces.
Students will use evidence and models of sound and electromagnetism in the contexts of music, and 
speaking and hearing. 

Outcome 3.3
On completion of this unit the student should be able to apply a wave model of sound and a field model 
of electromagnetism to describe, analyse and evaluate the recording and reproduction of sound.
To achieve this outcome the student will draw on the following key knowledge and apply the key 
skills listed on page 12.

Key knowledge
To achieve this outcome the student should be able to:
• describe sound as the transmission of energy via longitudinal pressure waves;
• analyse sound using wavelength, frequency and speed of propagation of sound waves, v = fλ;
• analyse the differences between sound intensity (W m–2) and sound intensity level (dB);
• calculate sound intensity at different distances from a source using an inverse square law (knowledge 

of acoustic power is not required);
• explain resonance in terms of the superposition of a travelling wave and its reflection;
• analyse, for strings and open and closed resonant tubes, the fundamental as the first harmonic, and 

subsequent harmonics;
• describe in terms of electrical and electromagnetic effects, the operation of

– microphones, including electret-condenser, crystal, dynamic and velocity microphones
– dynamic loudspeakers;

• describe the effects of baffles and enclosures for loudspeakers in terms of the interference of sound 
waves due to phase difference;

• interpret frequency response curves of microphones, speakers, simple sound systems and hearing, 
including loudness (phon);

• evaluate the fidelity of microphones and loudspeakers in terms of
– the intended purpose of the device
– the frequency response of the system
– physical construction (qualitative);

• describe diffraction as the directional spread of various frequencies in terms of different gap width 
or obstacle size, including the significance of the magnitude of the λ/w ratio;

• identify and apply safe and responsible practices when working with sound sources and sound 
equipment.
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AssEssMENT

The award of satisfactory completion for a unit is based on a decision that the student has demonstrated 
achievement of the set of outcomes specified for the unit. This decision will be based on the teacher’s 
assessment of the student’s overall performance on assessment tasks designated for the unit. The 
Victorian Curriculum and Assessment Authority publishes an assessment handbook that includes 
advice on the assessment tasks and performance descriptors for assessment.
The key knowledge listed for each outcome and application of key skills should be used as a guide to 
course design and the development of learning activities. The key knowledge and application of key 
skills do not constitute a checklist and such an approach is not necessary or desirable for determining 
the achievement of outcomes. The elements of key knowledge and application of key skills should 
not be assessed separately.

Assessment	of	levels	of	achievement
The student’s level of achievement for Unit 4 will be determined by school-assessed coursework and 
an end-of-year examination.

Contribution to final assessment
School-assessed coursework for Unit 4 will contribute 17 per cent to the study score.
The level of achievement for Unit 4 is also assessed by an end-of-year examination, which will 
contribute 33 per cent to the study score.

School-assessed coursework
Teachers will provide to the Victorian Curriculum and Assessment Authority a score representing an 
assessment of the student’s level of achievement.
The score must be based on the teacher’s rating of performance of each student on the tasks set out 
in the following table and in accordance with the assessment handbook published by the Victorian 
Curriculum and Assessment Authority. The assessment handbook also includes advice on the assessment 
tasks and performance descriptors for assessment.
Assessment tasks must be a part of the regular teaching and learning program and must not unduly 
add to the workload associated with that program. They must be completed mainly in class and 
within a limited timeframe. Where optional assessment tasks are used, teachers must ensure that they 
are comparable in scope and demand. Teachers should select a variety of assessment tasks for their 
program to reflect the key knowledge and application of key skills being assessed and to provide for 
different learning styles.
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Outcomes Marks	allocated* Assessment	tasks

Outcome	1
Investigate and explain the operation of electric 
motors, generators and alternators, and the 
generation, transmission, distribution and use of 
electric power.

40

A summary report of selected practical activities from 
the student’s log book

and

at least two different tasks selected from the 
following (these tasks should constitute the 
assessment for the two remaining outcomes):

• a multimedia presentation

• an annotated folio of practical activities

• a student-designed extended practical 
investigation

• a data analysis

• a report (written, oral, annotated visual)

• a test (short answer and extended response).

Outcome	2
Use wave and photon models to analyse, interpret 
and explain interactions of light and matter and the 
quantised energy levels of atoms.

30

Detailed	studies

Outcome	3.1
Describe the basic design and operation of 
The Australian Synchrotron and the production, 
characteristics and interactions with targets of 
synchrotron radiation.

Or

Outcome	3.2
Apply the photon and wave models of light to 
describe and explain the operation of different light 
sources and fibre optic wave-guides and analyse 
their domestic, scientific and industrial uses.

Or

Outcome	3.3
Apply a wave model of sound and a field model of 
electromagnetism to describe, analyse and evaluate 
the recording and reproduction of sound.

30

Total	marks	 100

*School-assessed coursework for Unit 4 contributes 17 per cent to the study score.
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End-of-year examination
Description
All outcomes in Unit 4 will be examined. All of the key knowledge and application of the key skills 
(on page 12) that underpin the outcomes in Unit 4 are examinable. 
The examination will be set by a panel appointed by the Victorian Curriculum and Assessment 
Authority.

Format
The marks for each area will be allocated across areas of study in approximately the following way:

Outcome Area	of	study Marks	allocated	(per	cent)

1 Electric power 34–45

2 Interactions of light and matter 25–35

3 Detailed study
3.1 Synchrotron and its applications
or
3.2 Photonics
or
3.3 Sound

25–35

Conditions
The examination will be completed under the following conditions:
• Duration: one and a half hours.
• Date: end-of-year, on a date to be published annually by the Victorian Curriculum and Assessment 

Authority.
• Victorian Curriculum and Assessment Authority examination rules will apply. Details of these 

rules are published annually in the VCE and VCAL Administrative Handbook.
• The examination will be marked by a panel appointed by the Victorian Curriculum and Assessment 

Authority.

Contribution to final assessment
The examination will contribute 33 per cent to the study score.
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DEVElOPINg	A	COURsE

A course outlines the nature and sequence of teaching and learning necessary for students to demonstrate 
achievement of the set of outcomes for a unit. The areas of study broadly describe the learning context 
and the knowledge required for the demonstration of each outcome. Outcomes are introduced by 
summary statements and are followed by the key knowledge which relate to the outcomes.
Teachers must develop courses that include appropriate learning activities to enable students to develop 
the knowledge and application of key skills identified in the outcome statements in each unit. Teachers 
should design courses that develop conceptual understanding of physics ideas and apply the key skills 
identified on page 12. Being aware of student alternative conceptions can assist teachers to develop 
activities that encourage students to revisit ideas and move towards developing a more scientifically 
accepted conception.
For Units 1 and 2 a selection of six detailed studies is provided. One detailed study is to be selected 
for study in Unit 1 and a second different detailed study is to be selected for study in Unit 2. Teachers 
are advised to select a detailed study which builds on material covered in the areas of study undertaken 
in that unit. The table below offers possible pairings of detailed studies with Areas of study 1 and 2 
in each unit.

Unit Area	of	study Possible	detailed	studies

1 Nuclear physics and radioactivity Energy from the nucleus 
Medical physics

1 Electricity Investigations: Sustainable energy sources

2 Motion Astronomy 
Astrophysics 
Investigations: Flight 
Investigations: Sustainable energy sources

2 Wave-like properties of light Astronomy 
Astrophysics 
Medical physics
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Units	1	and	2
For Units 1 and 2, teachers must select assessment tasks from the list provided in the study design. A 
variety of tasks should be provided and the mix of tasks should reflect the fact that different types of 
tasks suit different knowledge and skills and different learning styles. Tasks do not have to be lengthy 
in order to demonstrate the achievement of an outcome.

Units 3 and 4
In Units 3 and 4, assessment is more structured. For some outcomes, or aspects of an outcome, the 
assessment tasks are prescribed. The contribution that each outcome makes to the total score for 
school-assessed coursework is also stipulated.

UsE	OF	VERBs	IN	ThE	sTUDy	DEsIgN

The points listed in the key knowledge for each area of study and detailed study and the application 
of key skills listed on page 12 are activated by one of fourteen verbs. 
The following ‘cognitive triangle’ shows the hierarchical nature of the cognitive processes associated 
with the use of these verbs within the study design. Definitions of these verbs are provided in the 
following table.

Design

Evaluate

 Analyse Explain Investigate

Apply Calculate Model Select

Compare Convert Interpret

Describe Identify

Note: higher order cognitive processes in the above cognitive triangle 
include capacities of those cognitive processes which appear below them 

Verb Definition Typical	learning	examples

Analyse Use qualitative and quantitative methods 
to identify and distinguish between the 
elements and constituent parts of the whole, 
and explain the relationships between them; 
recognise patterns.

Consider presented information and clarify 
concepts and knowledge; use qualitative 
and quantitative methods to distinguish 
between components (words, tables, labelled 
diagrams, calculations, graphs); recognise 
patterns; identify and relate implications; 
undertake a graphical analysis of data.
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Verb Definition Typical	learning	examples

Apply Use knowledge, ideas, formulas, principles, 
theories, laws, models and/or techniques in a 
new situation or context; propose a solution 
or response to a problem or issue.

Propose a solution or response to a problem 
or issue; show steps; use algebraic and/or 
graphical methods as appropriate and 
according to established rules.

Calculate Use mathematical formulas and modelling to 
solve quantitative problems.

Solve numerical problems by using formulas 
and mathematical processes; find the 
numerical value of an unknown variable or 
constant.

Compare Identify and list the similarities and 
differences between two or more objects, 
situations, concepts or processes.

List, tabulate or use a graphic organiser to 
identify similarities and differences.

Convert Express quantities in alternative units of 
measure.

Change a unit of measure of a specific 
quantity to another unit of measure.

Describe Communicate the characteristics and 
features of an event, object, procedure, 
concept or process using written, oral or 
visual representations.

Use written, oral or visual representations to 
communicate characteristics or features.

Design Create a plan, object, model, system, 
simulation or set of procedures to suit a 
particular purpose.

Combine knowledge, skills, materials and 
processes to develop a solution to a problem.

Evaluate Make reasoned judgments or decisions on 
given or collected information, based on 
established criteria.

Assess the merit (strengths and limitations) 
of ideas, processes or procedures and reach 
a conclusion; validate evidence; choose from 
options based on reasoned arguments.

Explain Make clear; account for the reason for 
something or the relationship between cause 
and effect; state why and/or how.

Provide reasons, mechanisms and outcomes, 
incorporate quantitative data as appropriate.

Identify Recognise and name particular elements 
of a whole or part; select from a number of 
possibilities; select relevant information or 
aspects of key ideas.

Recognise and name/label a specific object, 
element, component or underlying principle 
or concept; label/annotate components of a 
system, model or diagram.

Interpret Construct conceptual meaning from 
information provided in a variety of forms.

Derive meaning from information presented 
in multi-modal texts (for example, written, 
aural and diagrammatic), tables, images and 
graphical formats.

Investigate Undertake practical experiments and 
research to find out the answer to a question 
or problem.

Conduct experiments and research to find 
out the answer to a question or problem.

Model Use a familiar and known concept or 
construct to facilitate the understanding of a 
new and more complex concept or construct.

Show the structure or operation of an object, 
concept, system or process by using a 
description, pattern, plan or two- or three-
dimensional representation.

Select Choose from a number of components, 
options or processes.

Decide which electronic components should 
be used to construct a circuit for a specific 
function.
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UsE	OF	INFORMATION	AND	COMMUNICATIONs	TEChNOlOgy

In designing courses and developing learning activities for Physics, teachers should make use 
of applications of information and communications technology (ICT) for teaching and learning 
purposes.
In Physics, information and communications technology can assist students to:
• capture and record data in situations beyond the ability of the human senses;
• organise data and identify relationships;
• simulate situations which are too dangerous, expensive or inaccessible (remote);
• allow for analysis away from the site of the data creation;
• use Internet facilities such as email, forums, websites, blogs, for research and learning purposes;
• present understandings, share ideas and data;
• develop understandings by visualising thinking.
When planning relevant learning activities, care should be taken to prevent ICT from becoming 
the focus of the learning activity in place of the specific Physics content and skills focus. Skills of 
experimentation and content focus should be made explicit. The analysis of data collected should assist 
to establish an understanding of a physical relationship or to demonstrate a theoretical connection and 
provide quantitative analysis.
First-hand data collection has been greatly enhanced by developments in the processing capacities 
of technology. Affordable laboratory-based and portable devices allow for a wide range of data 
gathering methods. Datalogging using graphical calculators and computer software allow more realistic 
situations to be investigated productively, both in conventional experiments and student-designed 
investigations. They add to the power and immediacy of learning activities that can be undertaken in 
the classroom.
Spreadsheets should be routinely used to investigate relationships between variables and patterns in 
experimentally obtained data, and to simulate experimental situations, where experiments are not 
possible or the equipment is not available. Data for spreadsheets can be acquired (or captured) from 
video analysis, datalogging devices or from pre-recorded sources from the Internet or CD-ROMs. 
Limitations of the methods of measurement or the graphing model can then be visually portrayed.
Capturing of moving images and analysis for motion studies may be achieved by the use of relatively 
low-cost computer hardware and software, and peripherals such as digital cameras, although more 
expensive solutions are commercially available. Second-hand data is readily available from the web 
at no cost, though first-hand collection is preferable. The analysis of moving images can be achieved 
manually by playing frame by frame and projecting the images through a data projector. If using an 
interactive whiteboard, annotations can be made directly onto the whiteboard. 
While the main emphasis throughout this study is on the process of gathering data, measuring and 
analysis, there is also some importance placed on the presentation and communication of findings. 
The purpose of the study is to concentrate on the mechanisms and understandings of major physics 
concepts; however, by encouraging students to communicate the specific details in a variety of ways 
to an intended audience, they are processing and organising information which enhances the learning 
process. They are also accessing different learning styles, and by demonstrating their knowledge in a 
presentation, the whole class gains some of the benefit of their learning.
By using ICT applications such as web authoring, flash animation, computer slide narration, podcasts 
or videocasts, students are able to use diverse and engaging learning methods of accessing information 
and recording and presenting information, all of which may enhance learning.
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EMPlOyABIlITy	sKIlls

Units 1 to 4 of the Physics study provide students with the opportunity to engage in a range of learning 
activities. In addition to demonstrating their understanding and mastery of the content and skills specific 
to the study, students may also develop employability skills through their learning activities.
The nationally agreed employability skills* are: Communication; Planning and organising; Teamwork; 
Problem solving; Self-management; Initiative and enterprise; Technology; and Learning.
Each employability skill contains a number of facets that have a broad coverage of all employment 
contexts and can describe all employees. The table below links those facets that may be understood 
and applied in a school or non-employment related setting, to the types of assessment commonly 
undertaken within the VCE study.

Assessment	task Employability	skills

Annotated	folio	of	activities Communication (writing to the needs of the audience)

Data	analysis Communication (reading independently; writing to the needs of the 
audience)
Planning	and	organising (collecting, analysing and organising information)
Problem	solving (using mathematics to solve problems)
Technology (using information technology to organise data)

Media	response Communication (listening and understanding; reading independently; 
writing to the needs of the audience; persuading effectively) 
Problem	solving (testing assumptions taking the context of data and 
circumstances into account)

Multimedia	presentation Communication (sharing information; speaking clearly and directly)
Technology (having a range of basic information technology skills; 
using information technology to organise data; being willing to learn new 
information technology skills)

Report	(oral/written/visual) Communication (sharing information; speaking clearly and directly; writing 
to the needs of the audience; using numeracy) 
Planning	and	organising (collecting, analysing and organising information)
Technology (using information technology to organise data)

student-designed	investigation Initiative	and	enterprise (generating a range of options; initiating innovative 
solutions; being creative)
Planning	and	organising (planning the use of resources including time 
management; weighing up risk, evaluating alternatives and applying 
evaluation criteria)
Problem	solving (developing practical solutions; testing assumptions taking 
the context of data and circumstances into account)
self-management (evaluating and monitoring own performance)
Teamwork (working as an individual and as a member of a team; knowing 
how to define a role as part of the team)

summary	report	of	activities Communication (writing to the needs of the audience) 
Planning	and	organising (collecting, analysing and organising information)

Test Communication (writing to the needs of the audience)
Problem	solving (using mathematics to solve problems)

*The employability skills are derived from the Employability Skills Framework (Employability Skills for the Future, 2002), 
developed by the Australian Chamber of Commerce and Industry and the Business Council of Australia, and published by 
the Commonwealth Department of Education, Science and Training.
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Unit 1

AREA	OF	sTUDy	1:	Nuclear	physics	and	radioactivity

Outcome 1 Examples of learning activities

Explain and model 
relevant physics 
ideas to describe the 
sources and uses 
of nuclear reactions 
and radioactivity 
and their effects on 
living things, the 
environment and in 
industry.

using the Internet, research the sequence of events at Chernobyl in 1986; What 
were some of the predictions for consequences of exposure at that time? What 
has happened since then?

use a radiation monitor to observe activity of a variety of sources; explain how a 
smoke detector works; What arrangements should be made for the disposal of a 
smoke detector?

use a ‘determine your radioactive exposure’ worksheet from the ANSTO kit (see 
Suitable resources on page 81)

use a radiation counter to record the decay of the short-lived protactinium source 
and determine its half-life

how are X-ray images formed? Why do dentists ‘stand away’ when teeth X-rays 
are being made? What are the benefits/dangers of having teeth X-rayed?

using a container of dice, calculate through a series of tips and removals the ‘half 
life’ of dice; research this concept

Place 50 dice (or 50 small wooden cubes with one 
face marked) in a suitable container. Shake and tip 
the contents of the container into a corner of the 
room. Pick up the dice that have the ‘6’ face or 
the marked face uppermost and put them aside. 
Record the number removed. Return the others to 
the container and repeat the process until there are 
none left in the container.  

Make a tally table showing the number of items left 
after each tip. Plot this number against tip number.

How many tips did it take for all items to be 
removed? Aggregate the class data. What was the 
total number of items initially? How many remained 
after the first tip? Graph the aggregated data and 
draw a smooth curve to determine the half life of 
dice.

Research this phenomena called the ‘half life’ of the 
sample population.

Detailed example

RADIOACTIVE DECAY SIMULATION

lEARNINg	ACTIVITIEs

Examples of learning activities for each unit are provided in the following sections. Shaded learning 
activities are explained in detail in accompanying shaded boxes. The examples that make use of 
information and communications technology are identified by this icon .
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AREA	OF	sTUDy	2:	Electricity

Outcome 2 Examples of learning activities

Investigate and apply 
a basic DC circuit 
model to simple 
battery operated 
devices, car and 
household (AC) 
electrical systems, 
and describe the 
safe and effective 
use of electricity by 
individuals and the 
community.

explore conceptual understandings and alternative prior conceptions of electricity 
using techniques such as those described by the conceptual understanding 
procedures (CUPs) – see ‘Suitable resources’ on page 78, which include the 
worksheets ‘What is current?’ and ‘What is voltage?’

experiment with a set of batteries and light bulbs in various series and parallel 
combinations and explain the observations; add ammeters and voltmeters to the 
batteries and light bulb circuits to measure the currents, voltages and resistances 
of the bulbs

read an article on ‘electric shock’ and make notes on what happens when 
somebody receives a shock

make a table of typical power usage of domestic appliances and investigate 
domestic electrical safety provisions

use a simulation program to model the operation of a DC circuit

set experiments with an opportunity for extension or modification by the student, 
e.g. investigating variation of current with applied voltage for a resistor to 
combinations of resistors and non-ohmic devices

dismantle old electrical appliances (from which all cords and plugs have been 
removed) and explain the workings

A range of old domestic electrical appliances can 
easily be obtained by an appeal to the school 
community. Items such as toasters, hair dryers, 
irons and heaters are suitable. For safety reasons it 
is important to remove any cords and plugs.

The appliances can be prepared so that it is not 
too difficult for the students to dismantle them. 
The students draw a circuit diagram of the wiring 
in the appliance. Help, where necessary, to identify 
components such as thermostats and safety cut-
outs which may not be obvious to them.

Switches will often be found which combine 
elements in different series and parallel 
combinations to alter the power settings.

In the case of heating elements the resistance can 
be determined and from that an estimate of the 
power used in the appliance made. This can be 
compared to the rating on the appliance. Where 
electric motors are involved, the resistance will not 
give a good indication. The reasons for this can be 
discussed with students.

Ensure that any appliances examined are not 
reassembled for use.

Detailed example

INVESTIGATION OF ELECTRICAL APPLIANCES
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Unit 2

AREA	OF	sTUDy	1:	Motion

Outcome 1 Examples of learning activities

Investigate, analyse 
and mathematically 
model motion 
of particles and 
bodies in terms of 
Aristotelian, Galilean 
and Newtonian 
theories.

explore conceptual understandings and alternative prior conceptions of motion 
using techniques such as those described by the conceptual understanding 
procedures (CUPs) – see ‘Suitable resources’ on page 78

compare the explanation of motion offered by Aristotle and Newton for a ball 
rolling downhill

discuss Galileo’s famous ‘thought experiment’ in his dialogues in which he shows 
that Aristotle’s argument that an object will fall at a speed according to its weight 
is logically flawed

observe, measure and record data taken from an excursion to a playground or 
amusement park; provide detailed graphical analysis of each motion observed, 
estimating speed, frequency, periodicity, and accelerations

use bathroom scales to measure reaction forces when sitting, leaning against a 
wall and walking on the scales

use bathroom scales to observe the change in reaction force when riding a lift in a 
tall building

use a motion detector to describe simple walking movements in terms of distance, 
speed and acceleration

measure the acceleration of trolleys of different masses under the influence of a 
range of known forces

discuss the reasons that a falling object usually does not accelerate at the 
expected rate of 9:8 m s-2

measure students’ power output as they run up a flight of stairs

graph force vs extension for a catapult and relate the stored energy to the vertical 
height to which it will fire a projectile; ensure safe use of the catapult

observe movement through measuring acceleration, video recording, 
constructing models, and examining energy cycles in athletes
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Use data gathering devices to record an object 
falling under gravity. Useful comparisons 
between tickertape and electronic means may be 
made. Alternatives include: ultrasonic detector, 
accelerometer, lightgate, two photogates, electronic 
timer circuit and video analysis.

Use a video recorder to record 5–10 seconds of 
motion. Either from the video or using alternative 
measurements gathered by ultrasonic detectors, 
produce quantitative data and prepare accurate 
graphs of the movement.

Present the findings in electronic format such as a 
web page, slideshow, video with a set of questions 
for the rest of the class to complete as part of 
their motion coursework, e.g. Second-hand data 
analysis. 

Construct a roller-coaster with a low friction ‘car’. 
Perform measurements along ‘the run’ to determine 
the speed and vertical displacement of the ‘car’. 
Calculate the expected values of kinetic energy at 
suitable points along ‘the run’.

Contrast, compare and account for the values 
measured and calculated.

Present the findings in electronic format, with a set 
of student questions for the rest of the class group 
to attempt as part of their coursework.

Examine the energy changes as a high jump athlete 
rises, falls and lands on the protective mat. Provide 
a complete description, prediction and verification 
of kinetic and potential energy states through a 
complete cycle. 

Determine the launch and landing speeds from 
the maximum height. Find the force–extension 
relationship for the protective mat. Show what 
happens when the athlete lands vertically or 
horizontally.

Present the findings as a comparison of kinetic, 
gravitational potential and potential energy in the 
mat as well as total energy as a function of position. 
Account for any changes in total energy.

Detailed example

OBSERVATIONS OF MOVEMENT
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AREA	OF	sTUDy	2:	Wave-like	properties	of	light

Outcome 2 Examples of learning activities

Describe and explain 
the wave model 
of light, compare 
it with the particle 
model of light and 
apply it to observed 
light phenomena 
in practical 
investigations.

use slinky springs to observe basic properties of transverse and longitudinal waves

compare wavelength, frequency and speed of commonly observable waves with 
those of light, considered as a wave phenomenon

experiment with Polaroid sunglasses or film

look at a white line on black, and vice versa, through a prism

use the Internet to investigate the refractive index of a material and its relationship 
to any other physical parameters

use the Internet to research the refractive indices of different components of the 
human eye and explore refraction of light as it propagates through the eye

construct a poster (a formal, structured text and graphics explanation) on the 
operation and uses of an optical instrument

answer questions on an ‘Inside Science’ from New Scientist magazine article, or 
similar, on optical fibres

investigate qualitatively the changing nature of the image in a concave mirror 
and/or a convex lens

experiment with two convex lenses of different focal length to construct a simple 
telescope

use the Internet to research Brewster’s angle, Pepper’s Ghost, HUD (Head Up 
Display); describe each example and explain in optics terms how each operates

use a spreadsheet to explore the mathematical relationship experimentally found 
between the angle of incidence and the angle of refraction

investigate the wave nature of light, looking at light intensity, the refractive index, 
scattering, internal reflection and critical angle, interference and diffraction and 
optical fibres
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Wave-like behaviour of light

Observe examples of light reflection, refraction, 
diffraction including laboratory observation of 
reflection and refraction of water waves. Describe 
how and where the behaviour occurs. Compare 
light phenomena and water waves – and identify 
that light acts like water waves. Define the terms: 
wavelength, frequency, period, direction of travel, 
wave speed.

Intensity of light is dependent on the distance of the 
observer from the source. Examine evidence for the 
relationship. Collect your own data and comment on 
your results.

Use the wave model to show how light intensity 
changes with the distance from the source. 
Quantitative analysis can be attempted. A simple 
approach is to use one and then four light bulbs 
and a solar cell to show that the output is the 
same twice as far from the four bulbs. Technology 
applications allow for precise data to be collected 
by students in the laboratory.

Determination of refractive index

Different materials behave differently. Measure 
incident and emerging ray directions and calculate 
refractive index. Study its application to forensic 
science to assist with identification of crime scene 
glass fragments and correlation with suspect’s 
samples.

Scattering

Why is the sky blue? Why is milk white? Why are 
diesel fumes black? Why are lobsters/crayfish red? 
Why is the deep sea green? Why is the edge of 
clear glass green?

Research using the Internet to find answers 
and provide a simple explanation of how light is 
scattered, e.g. Rayleigh scattering.

Internal reflection and critical angle

Explore the changes in the ratio of transmission and 
reflection as the incident angle is increased. Identify 
conditions for total internal reflection (calculate the 
critical angle). Observe colour dispersion near the 
critical angle.

Observing interference and diffraction

Observe the conditions needed for Newton’s rings 
to be observed. Describe Fresnel diffraction and 
how Poisson’s spot was named. 

Research using the Internet why Joseph Fraunhofer 
might view the reflections from a CD in a different 
light. What is a diffraction grating? Measure the 
distance between CD tracks by indirect means.

Modelling an optical fibre

Launch a ray into a long rectangular block so that 
the internal rays totally internally reflect. Identify 
core (glass) and clad (air). Measure launch and 
critical angles. Compare with predicted values.

Detailed example

THE WAVE NATURE OF LIGHT
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AREA	OF	sTUDy	3.1:	Astronomy

Outcome 3.1 Examples of learning activities

Use observations to 
explain the motions of 
stars and planets, and 
describe models of 
planetary motion.

use an astronomical almanac to plan observations of celestial objects and 
significant events during the semester; discuss with other class members

keep a Moon diary for four consecutive weeks; note location of Moonrise/set and 
phase for as many nights as possible; compare with the Internet posted version for 
your location

observe the Moon while rising (or setting) when near to the horizon; observe again 
when fully ‘in the air’; compare the relative sizes of the Moon; research on the 
Internet the ‘perception of a rising Moon’ effect

obtain relevant data from www.heavens-above.com for your time and location

use the Internet to research and observe the ISS, Starshine or an iridium ‘flare’; 
Do the predicted times and locations match those you observed?; estimate the 
speed of the satellite using the orbit time data; an estimate of the height can be 
calculated from this data

using data provided on the Internet from observations on retrograde motion 
of planets, construct an explanation in terms of both the Ptolemaic and the 
geocentric model for planetary motion; Which explanation is better? Why?

what evidence best supports the heliocentric model? Why?; use planetary data 
and spreadsheet graphs to support your argument

describe the known solar system before 1973 (pre-Pioneer and Voyager) and the 
current known solar system

for each time period include details of planet/moons/orbit radius/rotation time (in 
Earth days)/revolution or orbit time (in Earth years)/description of the surface of the 
planet

record sketches of telescopic observations of the Moon, planets, planetary moons, 
stars, binary stars, open and globular star systems and nebulae

investigate the diurnal and annual rotation in different parts of the sky by nightly 
observations spread over a period of time
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Students discuss with their teacher ways in which 
they can determine the position of various objects 
in the night sky. For example, some could construct 
a simple protractor based quadrant measuring 
azimuth and altitude, while others may line up 
objects in their yard. For instance, a vertical post 
could be used in conjunction with a viewing point in 
order to determine the time at which particular stars 
or planets cross the meridian. 

Alternatively, a drawing of the sky against features 
on the horizon could be used. Identify advantages 
and disadvantages of using altazimuth and 
equatorial coordinate systems.

Some key features in the sky are then identified, 
depending on the season. In autumn, stars such as 
Canopus and Sirius, as well as constellations such 
as Orion and the Southern Cross are easily found. 
Students would be encouraged to identify and log 
the motion of these and as many other stars and 
constellations as possible.

From this exercise students should be able to 
develop techniques which will enable them to 
discover the nightly rotation of the stars about 
the south celestial pole as well as the four minute 
change in the position of the celestial sphere from 
night to night. It should also be possible to track the 
motion of any planets visible through the stars.

Detailed example

INVESTIGATION INTO THE NIGHT SKY

AREA	OF	sTUDy	3.2:	Astrophysics

Outcome 3.2 Examples of learning activities

Describe and explain 
methods used to 
gather information 
about stars and 
other astronomical 
objects and apply this 
information to models 
of the nature and 
origin of the Universe.

unaided eye observation of the night sky:

use a ‘starfinder’ (physical or electronic) for identification of stars, constellations 
and planets in the night sky

investigate the diurnal and annual rotation in different parts of the sky by nightly 
observations spread over a period of time

investigate the relationship between altitude and azimuth and equatorial co-
ordinate systems

photograph and measure the rotation of the celestial sphere in different parts of 
the sky

construct a simple equatorial device for measuring the positions of the stars and 
planets

use observations of the stars to find methods of finding time, latitude and 
longitude

using a telescope:

observe and draw the Moon and any planets visible in the sky

study the Moon through a telescope and try to reproduce Galileo’s measurement 
of the heights of the mountains

observe the moons of Jupiter and measure their periods
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observe and photograph nebulae, galaxies and other telescopic objects in the sky

plot and measure the length of the shadow of a vertical stick, hence find true north 
and the altitude of the Sun during the day 

use various practical exercises published by magazines such as Sky and 
Telescope; for example, using spectra to determine the orbital speed of Earth;  
data from stellar parallax measurements to determine astronomical distances

investigate the problem of the determination of longitude and the various solutions 
proposed to solve it

construct a sundial and relate its features to Earth’s movement on its axis and 
around the Sun

use one of the many websites providing astronomical exercises based on real 
telescopic observations

undertake a laboratory experiment from the Contemporary Laboratory 
Experiences in Astronomy (CLEA) set of projects available from  
www.gettysburg.edu/academics/physics

One source of good ‘laboratory exercises’ in 
astrophysics is the Contemporary Laboratory 
Experiences in Astronomy (CLEA) set of projects 
available from: www.gettysburg.edu/academics/
physics (choose CLEA)

These experiments can be downloaded and then 
used offline in the classroom. For example, one 
such experiment simulates the use of a telescope to 
obtain the spectra of galaxies. 

The red shift can then be measured by comparison 
of various spectral lines, and from this the recession 
velocity can be obtained. The distance of the galaxy 
is determined by finding the absolute and apparent 
magnitudes. This data can then be entered into a 
spreadsheet (or plotted on paper) and the Hubble 
constant found. From the value of the constant, the 
age of the Universe can be estimated.

Detailed example

INVESTIGATE THE AGE OF THE UNIVERSE
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AREA	OF	sTUDy	3.3:	Energy	from	the	nucleus

Outcome 3.3 Examples of learning activities

Describe and explain 
typical fission and 
fusion reactions, 
energy transfer 
and transformation 
phenomena of 
importance in stars 
and in the production 
of nuclear energy, and 
the benefits and risks 
of the use of nuclear 
energy as a power 
source for society.

distinguish the similarities and differences between fusion and fission reactions; 
Why is energy released in both reactions? What are the end products in each 
case?

nominate some benefits of using the fission process for transforming energy from 
nuclei to energy in electrical form

use a particle model to show how fission causes a heating effect and how the 
heating effect is used to generate an electrical effect

describe how a fission reactor is controlled and the energy output managed

describe the process of fusion and explain the statement: ‘we are all only stardust 
after all’ 

explore the effect on the environment of nuclear accidents by accessing sites 
such as www.angelfire.com/extreme4/kidofspeed/chapter1.html which explores 
an account of the impact of a nuclear accident on the environment, in this case 
Chernobyl, long after the accident took place

research using the Internet and other sources the operation of a nuclear reactor

Use the Internet or other resources to find out about 
the main types of nuclear reactors in use around the 
world today. How does each type of reactor perform 
the key tasks of control of the rate of reaction, 
moderation, and cooling? What are the advantages 
and disadvantages of each type?

One of the major issues in the operation of a reactor 
is the prevention of a ‘melt down’ (as happened in 
Chernobyl). What is a melt down and why is it such 
a danger? What sort of precautions can be taken to 
avoid such problems? What was the reason for the 
failure of these precautions at Chernobyl? Is there 
a way to make a nuclear reactor ‘fail-safe’, and are 
any such reactors operating?

Detailed example

INVESTIGATION INTO NUCLEAR REACTORS
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AREA	OF	sTUDy	3.4:	Investigations:	Flight

Outcome 3.4 Examples of learning activities

Design, perform 
and report on 
an experimental 
investigation related 
to an aspect of flight, 
and explain results 
and conclusions by 
including reference 
to Newton’s laws of 
motion and Bernoulli’s 
principle.

suspend a model aircraft from a spring; balance in the airstream from a fan and 
investigate the forces

place a light ball in the stream of air from a vacuum cleaner hose and demonstrate 
the Bernoulli effect

discuss the effect of the various aerofoil surfaces of an aeroplane and their 
purposes

operate an electrically driven propeller on a varying voltage and measure the 
thrust–power relationship

discuss the various forces operating on an aircraft in flight and the effect of each 
of them

use a flight simulator to investigate aircraft flight and the physics involved

Use a flight simulator program to investigate the 
effects of the various controls of an aircraft. Some 
examples: find the relationship between angle of 
attack, as determined from the cockpit instruments, 
and speed over a range of fixed power settings; 
investigate the effect of the flap settings on the rate 
of climb at various power settings; 

investigate the relationship between power and 
speed in straight and level flight. Attempt to explain 
all of these in terms of the physics involved.

Place a model aeroplane or aerofoil in the air flow 
from a fan. Measure the force required to maintain it 
in a fixed position. Graph the force vs windspeed.

Detailed example

INVESTIGATE FLIGHT
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AREA	OF	sTUDy	3.5:	Investigations:	sustainable	energy	sources

Outcome 3.5 Examples of learning activities

Use concepts of 
energy transfer and 
transformations to 
design, conduct 
and report on 
an experimental 
investigation into an 
aspect of a renewable 
energy supply system.

discuss our need for energy and the way it has grown in the modern industrial and 
technological society; identify different uses for the word ‘energy’

from the Internet or other sources find information to construct a flow chart 
showing the flow of energy through the Australian society

from the Internet or other sources find information about alternative energy 
sources such as solar (passive, thermal or photovoltaic), wind, tidal, wave, oceanic 
thermal currents, geothermal, hot dry rocks

investigate the efficiency of key energy transformations such as from source to 
kinetic energy or electricity, or from electricity to kinetic energy or to heat

investigate the efficiency of an electric motor in lifting a weight

research the environmental issues that have involved energy production such as 
the controversy over the Newport power station, the Franklin River in Tasmania or 
the proposed Bass Strait power link

investigate materials and their heating and cooling rates; model uses of such 
material and present a report from data collected

Investigate the heating and cooling rates of similar 
masses of different materials. Select an appropriate 
material and model its use in maintaining a more 
consistent temperature of a room during day and 
night.

Collect appropriate temperature and time data and 
present a report, including explanations of energy 
transfer and transformation processes in terms of 
particles and radiation.

Detailed example

INVESTIGATE ENERGY SUPPLY
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AREA	OF	sTUDy	3.6:	Medical	physics

Outcome 3.6 Examples of learning activities

Describe and 
explain applications 
of radioisotopes, 
optical fibres, 
waves and lasers to 
medical diagnosis 
and treatment, 
and describe the 
production and/or 
simple interpretation 
of images of the 
human body 
produced by the 
processes of CT, 
ultrasound or X-rays.

radioisotopes are routinely used to diagnose medical conditions of patients: How 
is this achieved? What are the limitations of this technology?

laser treatment of patients is becoming more frequent: Which procedures are 
suitable for the use of lasers? Which use is the more common, therapeutic or 
diagnostic?

using the Internet, research what MRI was formerly known as: Why did the 
procedure undergo a name change? In simple terms, how does an MRI operate?

describe how an X-ray procedure is different from that of a PET scan; list the 
advantages and limitations of using each procedure/s

obtain an X-ray or ultrasound image; identify the features shown by the image

research using the Internet and other sources the use of radioisotopes to 
diagnose and treat medical conditions

Use the Internet and other resources to discover 
some of the ways in which radioisotopes can be 
used to diagnose medical conditions. 

What are the most common isotopes used to 
diagnose medical conditions? Where and how are 
they obtained? In what ways are they used? What 
sort of requirements are there on the lifetime and 
activity of the isotopes?

What are the requirements for a radioisotope 
used for medical treatment and how do they 
differ from those used in diagnosis? What forms 
of medical problems can be treated by the use 
of radioisotopes? In what ways can a sufficient 
radiation dose be delivered to a cancer without 
endangering the patient?

Detailed example

INVESTIGATION INTO RADIOSOTOPES
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Unit 3

AREA	OF	sTUDy	1:	Motion	in	one	and	two	dimensions

Outcome 1 Examples of learning activities

Investigate motion 
and related energy 
transformations 
experimentally, and 
use the Newtonian 
model in one and 
two dimensions to 
analyse motion in the 
context of transport 
and related aspects of 
safety, and motion in 
space.

use dataloggers to investigate the displacement, velocity and acceleration of 
students as they perform long jumps and high jumps

investigate the relative speeds of carts or air table gliders

investigate the total momentum before and after various types of collisions 
between carts or air track gliders

use student designed crumple zones attached to motion trolleys to investigate 
inelastic collisions; the speed of the motion trolleys can be measured using ticker 
timers or dataloggers

discuss various measures to improve road safety from the point of view of the 
physics involved

throw a ball, and by measuring the range and time of flight calculate the initial 
velocity and maximum height

using calculations, predict the horizontal range of a marble after rolling down 
a ramp and off a bench and compare this theoretical and ideal range with the 
experimental range observed, accounting for any discrepancies

model the motion of a car rounding a corner by investigating the relationship 
between speed and radius for a rubber stopper moving in a circular path on the 
end of a length of fishing line under constant tension

swing a stopper attached to the end of a piece of string in a horizontal circle at 
different speeds and in a vertical circle to qualitatively explore apparent weight 
through the tension experienced in the string

use photography or other means to determine the angle of lean of a bicycle rider 
negotiating a curve of known radius at a constant known speed; compare the 
measured and calculated angles

develop a spreadsheet that models the motion of a sky diver approaching terminal 
velocity

use a set of bathroom scales in a lift to determine the change in apparent weight 
and hence the acceleration of the lift

select data on planets and their moons and use a spreadsheet to investigate 
gravitational and circular motion relationships

find data on the orbits of artificial satellites from the Internet and use it to 
determine the mass of the Earth

investigate impulse by dropping eggs onto different surfaces and also throwing 
eggs at a sheet under a variety of tensions

using a datalogger, investigate the nature of the friction force between two 
surfaces; produce a graph of the data and discuss
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The object under investigation will be made to 
accelerate by attaching a set of slotted masses 
via a fishing line and pulley. The object will also 
experience a retarding frictional force with the 
surface it is moving on.

Select one variable for your object that can be 
changed independently (e.g. mass, surface area, 
surface type).

Use a ticker timer or a datalogger to measure 
the average acceleration of the object and use 
Newton’s second law to calculate the friction force 
acting on the object. Obtain a set of data for the 
friction force acting as you systematically vary the 
variable quantity that you are investigating.

Produce a graph of your data and make meaningful 
comments that can be supported by this graph 
about the effect of that variable on the friction force.

Detailed example

FACTORS AFFECTING FRICTION

AREA	OF	sTUDy	2:	Electronics	and	photonics

Outcome 2 Examples of learning activities

Investigate, describe, 
compare and explain 
the operation of 
electronic and 
photonic devices, 
and analyse their 
use in domestic and 
industrial systems.

perform simple DC experiments with combinations of ohmic and non-ohmic circuit 
elements in series and parallel; measure the voltages and currents and compare 
them to the predictions from basic circuit theory

use an AC source with simple circuits and investigate the voltages across circuit 
elements with a cathode ray oscilloscope

use a circuit analysis program to investigate the characteristics of circuits 
containing various combinations of elements

construct a model circuit containing a light dependent resistor; investigate the 
effect of changing ambient light conditions on the resistance

use a cathode ray oscilloscope to investigate the input and output voltage 
characteristic of a voltage amplifier

investigate the transmission of laser light through optical fibres and wave guides

explore the concept of information, bandwidth and the rate at which information 
can be sent via various media

construct a simple device, using LEDs or lasers, to convert electrical signals into 
modulated light signals

search the Internet for applications of fibre optics

construct a simple circuit using a LDR or other photosensitive device to detect 
light signals and convert them into electrical signals; use this in conjunction with 
the previous device to transmit and receive a light signal
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Construct a simple modulated light transmission 
and reception device. There are many ways to make 
such a device. The output of a signal generator can 
be carefully adjusted so that it will safely operate a 
LED. A suitable resistor in series with the LED will 
provide some protection against overload. 

The simplest detector is probably a photovoltaic 
solar cell with the output connected, via a capacitor, 
to an amplifier connected to a loudspeaker.

A lens system or fibre optic cable could be used to 
extend the range of the device.

The signal can be modulated either by adjusting the 
frequency or amplitude manually or by using more 
complex electronic arrangements.

For one way of constructing a similar voice 
modulated device, see The Physics Teacher 
September 2002.

Detailed example

THE TRANSMISSION OF INFORMATION USING LIGHT

DETAIlED	sTUDy	3.1:	Einstein’s	special	relativity

Outcome 3.1 Examples of learning activities

Use Einstein’s 
theory of relativity to 
describe and explain 
relativistic motion and 
effects, and make 
comparisons with 
classical descriptions 
of motion.

use a video camera to photograph motion from different frames of reference,  
e.g. a student walking along throwing a ball in the air from a stationary camera  
and from a moving camera, or motion on a rotating table

explore Newton’s writing on the concepts of absolute space and time

research the dilemma physicists faced when trying to understand the medium 
in which electromagnetic waves travelled, the concept of an aether and its 
relationship to the question of an absolute frame of reference

use mathematical or physical modelling to explore the implications of the 
Michelson–Morley experiment

discuss some of the far-reaching implications of Einstein’s two apparently simple 
postulates of special relativity

derive the time dilation equation from the theory of the light clock

use mathematical modelling to examine the way in which the correction factor  
g = 1/(1 – v2/c2)½ changes with speed

discuss the implications of the fact that the correction factor g = 1/(1 – v2/c2)½ 
approaches infinity at the speed of light including that the apparent mass of an 
object must also approach infinity

examine the experimental evidence that time runs more slowly for fast moving 
objects

discuss the philosophical implications of the relativity of space and time, notably 
the breakdown of Newton’s ‘clockwork universe’

use mathematical modelling of the flashlight in the train example (including 
constructing a spreadsheet table) to illustrate that non-simultaneity is a 
consequence of Einstein’s postulates
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DETAIlED	sTUDy	3.2:	Materials	and	their	use	in	structures

Outcome 3.2 Examples of learning activities

Analyse and explain 
the properties 
of construction 
materials, and 
evaluate the effects 
of forces and loads 
on structures and 
materials.

analyse the forces in a simple structure supported by two top loading balances, 
each of which sits on a free-wheeling dynamics trolley

use the Internet to find data for strength; Young’s modulus, and toughness of 
materials used for particular purposes such as building or aircraft construction

use the Internet to find details of the construction of particular bridges or buildings

look for websites which describe road safety issues in terms of the physics 
involved

invite a mechanical engineer to talk about his/her work

use measured data to plot the stress–strain graphs of materials such as hair, 
copper wire, fibres

measure force-compression data for a variety of running shoe soles and hence 
estimate the force on the runner’s foot while running; use the Internet to research 
properties of running shoes

It is helpful to imagine the speed of light slowed 
down to everyday speeds to get a feel for the 
implications of its constancy. For example, if we 
assume a speed of light of 30 m/s and a train 
carriage 60 m long moving at 10 m/s, it is quite easy 
to calculate that while an observer at the centre of 
the carriage will see the light flash from a lamp in 
the centre of the carriage return after 2.0 seconds, 
an observer watching from outside the train will see 
the same event take 2.25 seconds. (Remember that 
the speed of light is the same for both observers.)

Having done this simple calculation manually, the 
student can then construct a spreadsheet table 
in which the variables can be changed and the 
appropriate times calculated automatically. More 
realistic values of the quantities involved can then 
be found and the ratio of the two times found. 
These can then be compared to the g = 1/√ (1– v2/c2) 
correction factor.

Detailed example

CALCULATING THE SPEED OF LIGHT
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DETAIlED	sTUDy	3.3:	Further	electronics

Outcome 3.3 Examples of learning activities

Design and 
investigate an AC to 
DC voltage regulated 
power supply system, 
and describe and 
explain the operation 
of the system and 
its components, and 
the effects of test 
equipment on the 
system.

maintain a work book of short electronic practical exercises

investigate the output of a voltage divider circuit as the values of the two resistors 
are changed, for example, where one of them is a LDR

design and construct a circuit to measure and graph (on paper, calculator or 
computer) the I–V characteristics of a diode

explain the role of the diodes and capacitor in a rectifier circuit

become familiar with the various functions and types of multimeters

use a cathode ray oscilloscope to observe the voltage output of a half or full wave 
rectifier circuit

find a fault in a pre-prepared circuit containing several elements

use a spreadsheet or electrical simulation program to model the charging and 
discharging of a capacitor in an R-C circuit

investigate the environmental impact of the widespread use of electronic 
equipment which often has a short useful lifetime

construct a circuit containing a resistor and a smoothing capacitor; use a 
cathode ray oscilloscope to analyse the smoothed output and view the effect of 
changing resistance and capacitance; use a spreadsheet to tabulate data

Construct a heel shaped from wood with a flat 
upper surface which can be loaded with bricks 
or other heavy objects. Some form of horizontal 
stabilisation will be required which will not 
significantly affect the load. Use a telemicroscope 
or similar to measure the amount of compression 
under a range of loads which will approximate the 
forces likely to occur in running.

Produce graphs of compression versus load for a 
variety of running shoes and look at the differences 
between the graphs.

Attempt to relate the differences to the particular 
properties or construction of the shoes. Are there 
significant differences between the expensive and 
the cheaper shoes?

See if you can find detailed information on the 
Internet about the physical properties of the soles of 
good running shoes.

Detailed example

AN EXPERIMENT ON THE PROPERTIES OF RUNNING SHOES
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Create a circuit containing a large value capacitor in 
series with a DC power supply, a high value resistor, 
and a switch. Place a cathode ray oscilloscope 
across the capacitor.

Use a stopwatch to measure the time taken to 
reach a certain voltage and record these. Change 
the target voltage and repeat the procedure until 
you have sufficient data to produce a reliable graph 
of time versus voltage across the capacitor.

Produce a graph of voltage versus time for this 
data. The time taken for the capacitor to reach 63% 
of the supply voltage is the time constant. Compare 
your value with that obtained from the product of 
the nominal values of the capacitor and resistor.

You may use a spreadsheet to tabulate and graph 
this data.

Detailed example

MEASURING THE TIME CONSTRAINT FOR A RESISTOR-CAPACITOR CIRCUIT
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Unit 4

AREA	OF	sTUDy	1:	Electric	power

Outcome 1 Examples of learning activities

Investigate and explain 
the operation of electric 
motors, generators 
and alternators, 
and the generation, 
transmission, 
distribution and use of 
electric power.

use iron filings and/or small compasses to investigate the shape of magnetic fields 
surrounding permanent magnets, current carrying conductors and solenoids

use the magnetic field of a solenoid in conjunction with a current balance to 
confirm F = I  B

demonstrate the motor effect using a permanent magnet and a current carrying 
conductor; predict which way the conductor would move using the right-hand rule 
and test prediction

demonstrate electromagnetic induction by changing the magnetic flux threading a 
solenoid

demonstrate and seek explanations of the motion of the speed of a magnet falling 
in a long metal cylinder

use Lenz’s Law to predict the direction of an induced current when a magnetic 
field is produced inside a solenoid (either with a permanent magnet or another 
solenoid)

use the magnetic field of a solenoid in conjunction with a ‘tuning eye’ radio valve 
to investigate the motion of electrons in a magnetic field

analyse a low-voltage model of a transmission system

compare the power produced by a DC voltage with that produced by an AC peak 
voltage of the same, twice and √2 times the DC voltage

construct a concept map expressing the relationships between the main 
electromagnetic concepts

search the Internet for information on different types of AC generation power 
plants

find out why there is a proposal to build a DC power transmission link across Bass 
Strait to link Tasmania’s electricity grid to the mainland

build an electric motor; through research on the Internet and other sources 
investigate the efficiency of an electric motor compared with other motors
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Illustrate the concept of an electric motor with the 
construction of a simple model.

Create a rotor by winding enamelled copper wire 
lengthwise around a cork; leave enough length in 
the wire to bare the wire and form the commutator.

Use dressmaker pins to form a cradle for the rotor 
and to form the brushes.

Connect a battery to the brushes and place 
permanent magnets close to the rotor enabling the 
motor to spin.

Investigate the efficiency of an electric motor 
through research and comparisons of data with 
mechanical and other motors.

Detailed example

BUILD AND INVESTIGATE AN ELECTRIC MOTOR

AREA	OF	sTUDy	2:	Interactions	of	light	and	matter

Outcome 2 Examples of learning activities

Use wave and photon 
models to analyse, 
interpret and explain 
interactions of light 
and matter and the 
quantised energy 
levels of atoms.

observe the colour of hot objects as the temperature increases and relate this to 
the concept of black body radiation

create an interference pattern on a screen using a diffraction grating

observe and describe the diffraction and interference effects as light passes 
through narrow single and double slits

investigate the triggering voltage for different coloured LEDs and relate this to the 
wavelength of the light

carry out a practical activity on the photoelectric effect using standard equipment 
and filters

use an applet to simulate a photoelectric circuit and the effect of changing the 
frequency and brightness of light

complete a written report based on a New Scientist or Inside Science article on the 
wave-particle model of light

illustrate the idea of the three-dimensional electron standing waves in an atom with 
two-dimensional standing waves in water or a metal ‘Chladni’ plate

use a diffraction grating to observe the line spectrum of a hydrogen discharge 
tube and relate the colour to the frequency of the light, hence calculate the photon 
energy

use data of retarding voltage and frequency for a selection of metals to explore 
the photoelectric effect; graph using paper or spreadsheet
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Provide students with a set of data from a 
photoelectric experiment. Namely, kinetic energy 
of photoelectrons and frequency of incident light. 
This could be real data, such as that obtained by 
Millikan in his 1914 experiment, or data prepared 
and provided by the teacher.

Students produce a graph of Ek versus frequency 
on graph paper or a spreadsheet.

This graph can be used to obtain or calculate 
secondary data such as the threshold frequency, 
work function and Planck’s constant.

Alternatively, various photoelectric effect 
simulations are available on Applets on the Internet.

Detailed example

LIGHT AND MATTER DATA ANALYSIS

DETAIlED	sTUDy	3.1:	synchrotron	and	its	applications

Outcome 3.1 Examples of learning activities

Describe the basic 
design and operation 
of The Australian 
Synchrotron and 
the production, 
characteristics and 
interactions with 
targets of synchrotron 
radiation.

investigate the problems of accelerating electrons to velocities near the speed of 
light; make feasibility calculations of the amount of energy required

make feasibility calculations of the strength of the magnetic field needed to keep 
electrons in the storage ring at particular radii (use realistic momentum values)

discuss diffraction from many layers in a crystal and hence derive Bragg’s Law

use the Internet to compare the structure and operation of The Australian 
Synchrotron with another synchrotron

simulate Bragg diffraction by using microwave apparatus on a ‘crystal’ of ball 
bearings embedded in an array in a foam block

prepare a case study of a material investigated using X-ray microscopy and X-ray 
imaging

describe types of X-ray scattering and their relevance to the use of the synchrotron

explain applications of synchrotron radiation used to investigate the structure of 
materials

use supplied data from an educational synchrotron beamline website to 
investigate the structure of a crystal
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Investigate the structure of a crystal by using 
supplied data from a synchrotron beamline:

• select a crystal in terms of properties of interest 
to students

• download data from the synchrotron educational 
website 

• use the data and Bragg’s Law to determine the 
spacings between the planes in the crystal.

Detailed example

INVESTIGATE THE STRUCTURE OF CRYSTAL

DETAIlED	sTUDy	3.2:	Photonics

Outcome 3.2 Examples of learning activities

Apply the photon 
and wave models of 
light to describe and 
explain the operation 
of different light 
sources and fibre 
optic wave-guides, 
and analyse their 
domestic, scientific 
and industrial uses.

look carefully at the light from a laser and explain the speckled effects as an 
indication of the coherent nature of the light

discuss the operation and use of a laser

make an inexpensive ‘diffraction grating’ spectrometer

make a fibre-optic voice transmission system with inexpensive plastic fibre and 
components

measure the wavelength of laser light using an interference pattern and a ruler

measure the width of a human hair using a laser version of Young’s interference 
pattern

simulate a graded index light ray path using an Excel spreadsheet

use a laser pointer to measure the track spacing of a CD

Set up a laser pointer so that it creates a reflected 
diffraction pattern when shone on a CD. The pattern 
could be compared to that produced by a standard 
two slit slide or a transmission diffraction grating.

Investigate the nature of the pattern produced as 
the angle of the laser beam is altered. Explain the 
pattern as interference of light diffracted from each 
of the tracks on the CD. Set up the laser so that it 
strikes the disc at right angles and is reflected onto 
a screen that can be used to measure the angle of 
reflection of the several maxima which will be found.

Derive the formula sinθ = nl/d and use it to find d, 
the spacing of the tracks. The wavelength of the 
light can either be found from the specifications of 
the laser or by use of the two slit slide pattern. 

Predict the diffraction pattern that would result from 
using a DVD instead of the CD. Observe the pattern 
produced and then explain the observation.

Detailed example

USING A LASER TO MEASURE SMALL DISTANCES
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DETAIlED	sTUDy	3.3:	sound

Outcome 3.3 Examples of learning activities

Apply a wave 
model of sound 
and a field model of 
electromagnetism to 
describe, analyse and 
evaluate the recording 
and reproduction of 
sound.

use a dB meter to measure sound levels at several distances from a loudspeaker 
on the school oval, and investigate how intensity varies with distance

use a frequency analyser to display and analyse the harmonics in the sound 
produced by a signal generator, tuning fork or musical instrument 

estimate the dB level of a noisy classroom and then compare it with 
measurements from a dB meter

pull apart an old microphone or loudspeaker to investigate the way it works

use a frequency generator connected to a loudspeaker, in conjunction with a 
cathode ray oscilloscope and microphone (or accurate dB meter) to measure the 
frequency response of the loudspeaker

investigate the diffraction of sound of various frequencies as it passes through 
the door of a room

Find a room that opens onto an environment 
where there is minimal reflection of sound. 
Alternatively, construct a box large enough to house 
a loudspeaker and cut a slit in one side. Use a 
frequency generator connected to the loudspeaker 
to produce monochromatic tones.

Either use a microphone connected to a cathode 
ray oscilloscope or another method of measuring 
the intensity of sound, to obtain data giving the 
intensity level of the sound at points on a semi-
circular path of set radius around the opening.

Repeat the procedure for sound of a wide range of 
frequencies and produce graphs of the intensity as 
a function of the angle of the detector.

The experiment could then be repeated with 
different widths of slit, or of door opening.

Discuss the difficulties of obtaining ‘ideal’ results in 
an experiment like this.

Detailed example

THE DIFFRACTION OF SOUND
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sChOOl-AssEssED	COURsEWORK

In Units 3 and 4 teachers must select appropriate tasks from the assessment table provided for each unit. Advice on 
the assessment tasks and performance descriptors to assist teachers in designing and marking assessment tasks will 
be published by the Victorian Curriculum and Assessment Authority in an assessment handbook. The following 
is an example of a teacher’s assessment program using a selection of the tasks from the Units 3 and 4 assessment 
tables.

Outcomes Marks	allocated Assessment	tasks

Unit	3

Outcome	1

Investigate motion and related energy 
transformations experimentally, and use the 
Newtonian model in one and two dimensions to 
analyse motion in the context of transport and 
related aspects of safety, and motion in space.

40
A summary report of selected practical activities from 
the student’s logbook that demonstrates energy and 
momentum transfers in collisions.

Outcome	2

Investigate, describe, compare and explain the 
operation of electronic and photonic devices, 
and analyse their use in domestic and industrial 
systems.

30 A written report on the combined use of electronic and 
photonic devices in a household alarm system. 

Detailed	study	selection:	Outcome	3.2

Analyse and explain the properties of 
construction materials, and evaluate the effects 
of forces and loads on structures and materials.

30 An extended practical investigation into the stress/
strain characteristics of a composite material.

Total	marks	for	Unit	3 100
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Outcomes Marks	allocated Assessment	tasks

Unit	4

Outcome	1

Investigate and explain the operation of electric 
motors, generators and alternators, and the 
generation, transmission, distribution and use 
of electric power.

40 A summary report of selected practical activities from 
the student’s logbook that demonstrates an electric 
power system and its use.

Outcome	2

Use wave and photon models to analyse, 
interpret and explain interactions of light and 
matter and the quantised energy levels of 
atoms.

30
A multimedia presentation that simulates photon 
emission and the photoelectric effect.

Outcome	3.1

Describe the basic design and operation of 
The Australian Synchrotron and the production, 
characteristics and interactions with targets of 
synchrotron radiation.

30
Data analysis of beamline data supplied from a 
synchrotron database.

Total	marks	for	Unit	4 100
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sUITABlE	REsOURCEs

Courses must be developed within the framework of the study design: the areas of study, outcome 
statements, and key knowledge and skills. 
Some of the print resources listed in this section may be out of print. They have been included because 
they may still be available from libraries, bookshops and private collections. The general texts listed 
provide a comprehensive coverage of the study and are complemented by the specialised references. 
The videos have been listed based on their catalogue description. Teachers should view any video 
before purchase.
At the time of publication the URLs (website addresses) cited were checked for accuracy and 
appropriateness of content. However, due to the transient nature of material placed on the web, their 
continuing accuracy cannot be verified. Teachers are strongly advised to prepare their own indexes 
of sites that are suitable and applicable to the courses they teach, and to check these addresses prior 
to allowing student access.

gENERAl	REFERENCE

Books

Chapman, R et al. 2005, Heinemann Physics 12, 2nd edn, 
Student Pack (textbook and CD-ROM), Teacher Resource and 
Assessment Disk, Heinemann, Melbourne.

Conference Proceedings of AIP/STAV Physics Teachers 
Conferences 1992–2006.

Fry, C et al. 2005, Heinemann Physics 11, 2nd edn, Student Pack 
(textbook and CD-ROM), Teacher Resource and Assessment 
Disk, Heinemann, Melbourne.

Fullick, P 2000, Heinemann Advanced Science, 2nd edn, 
Heinemann, UK.

Giancoli, DC 2000, Physics: Principles with Applications, 5th or 
6th edns, Prentice Hall.

Hewitt, P 2001, Conceptual Physics, Pearson Education, 
USA.

Kane, JW & Sternheim, MM 1988, Physics, John Wiley & Sons, 
New York.

Lofts, G et al. 2005, Jacaranda Physics 1, 2nd edn (including 
CD-ROM), John Wiley & Sons Australia Ltd, Brisbane.

Lofts, G et al. 2005, Jacaranda Physics 2, 2nd edn (including 
CD-ROM), John Wiley & Sons Australia Ltd, Brisbane.

Storen, A & Martine, G 2004, Nelson Physics, VCE Units 1 
and 2, 3rd edn, Nelson (textbook, teacher resource book), 
Melbourne. 

Storen, A et al, 2005, Nelson Physics, VCE Units 3 and 4, 3rd edn, 
Nelson (textbook, teacher resource book), Melbourne. 

Problem	solving	and	revision

A+ Practice Exams, Physics, Exam 1, 2nd edition, A+ Publishing, 
2005.

A+ Practice Exams, Physics, Exam 2, 2nd edition, A+ Publishing, 
2005.

Association for Science Education, Science and Technology in 
Society, ASE (available from Mentone Educational).

Boydell, S 2005, Checkpoints Physics Unit 3, 2006, Cambridge 
University Press, Victoria.

Boydell, S 2005, Checkpoints Physics Unit 4, 2006, Cambridge 
University Press, Victoria.

Burrows, R & Lane, M 2005, VCE Study Pack Physics Unit 3, 
2nd edn, John Wiley & Sons Australia Ltd, Brisbane.

Burrows, R & Lane, M 2005, VCE Study Pack Physics Unit 4, 
2nd edn, John Wiley & Sons Australia Ltd, Brisbane.

Champion, N & Dediwalage, R 2006, Active Physics for Senior 
Students Units 1 & 2, Nelson, Melbourne. 

Champion, N & Dediwalage, R 2006, Active Physics for Senior 
Students Units 3 & 4, Nelson, Melbourne. 

Davies, M et al. The Leading Edge: VCE Physics Units 3 & 4, 
Harcourt Education Australia, Melbourne.

De Jong, E & McDonald, H 2005, Smartstudy, Units 1, 2, 3 & 4, 
NEAP, Melbourne.

Gardner, P & McKittrick, B 1985, Problems in Physics, McGraw-
HiII.

Physics Investigations in Context: Year 11, 1994, STAWA.

Physics Investigations in Context: Year 12, 1994, STAWA.

Physics Problems in Context: Year 11, 1993, STAWA.

Physics Problems in Context: Year 12, 1993, STAWA.

Tilley, C & Griffiths, J, 2005, Physics Notes Units 3, 4,  
A+ Publishing, Melbourne.

Articles	for	analysis

Association for Science Education, Science and Technology in 
Society, ASE (available from Mentone Educational).

‘Inside Science’ inserts in New Scientist and occasional 
articles.

Physics Investigations in Context: Year 11, 1994, STAWA.

Physics Investigations in Context: Year 12, 1994, STAWA.
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Investigations	and	practical	activities

Armitage, F et al. 1988, Physics Demonstrations, STAV 
Publishing.

Freier GD & Anderson, FJ 1981, Demonstration Handbook for 
Physics, AAPT Publishing.

McKittrick, B 1991, Physics Experiments and Student 
Investigations, McGraw Hill.

O’Keeffe, D & Embury, J 1992, Investigating, STAV Publishing.

Swift, DG 1983, Physics for Rural Development, Wiley, New 
York.

Tilley, C & Nicholson, J 2003, Practical Experiments in Physics 
Book 1, Learning Essentials.

Tilley, C & Nicholson, J 2003, Practical Experiments in Physics 
Book 2, Learning Essentials.

Walker, J 1988, The Flying Circus of Physics with Answers, 
Wiley, New York.

Websites

ABC, ABC Science, 20 November 2007, ABC, 
www.abc.net.au/science (20 November 2007)
The ABC Science site, The Lab, is a rich resource for science 
teachers and students, with new material being added almost 
every day.

Faculty of Education, Resources – Science and Environmental 
Education, 23 October 2007, Deakin University, 
www.deakin.edu.au/education/resources/sci-enviro-ed/years5_
10/years5_10_index.php (20 November 2007)
Deakin University has an extensive set of activities for Science 
Years 7–10 that features many common alternative conceptions 
by students.

Centre for History and New Media, Echo: Collecting History 
Online – Research Centre, 13 October 2006, George Mason 
University, http://echo.gmu.edu/center/ (20 November 2007)
WWW Virtual Library for the History of Science, Technology and 
Medicine is a virtual library of Internet resources on the history of 
science, including biographies, journals and organisations.

Faculty of Education, Conceptual Understanding Procedures 
(CUPs), 8 March 2007, Monash University, 
www.education.monash.edu.au/research/groups/smte/projects/
cups/ (20 November 2007)
A CUP is a conceptual understanding procedure designed to aid 
the development of understanding of concepts that students find 
difficult. This site explains how to use a CUP, including step-by-
step instructions. Ten CUPs are available as worksheets.

Department of Education and Early Childhood Development, 
Science Continuum P–10, 4 October 2007, Department of 
Education and Early Childhood Development, 
www.education.vic.gov.au/studentlearning/teachingresources/
science/scicontinuum/default.htm (20 November 2007)
Although designed for years up to Year 10, this site contains 
informative physics content and alternative student conceptions 
along with activities to help to develop understandings.

Exploratorium, Exploratorium: The museum of science, art 
and human perception at the Palace of Fine Arts, no date, 
Exploratorium, www.exploratorium.com (20 November 2007)

ExploraNet is the site of the Exploratorium, San Francisco, which 
houses 650 innovative and exciting interactive exhibits in the 
areas of science, art and human perception. On this website, you 
will find pictures, news items on science, and electronic versions 
of the exhibits. The museum is constantly experimenting with 
new ways to present science on the Internet.

Tiberghien, A, Jossem, EL & Barojas, J (eds), Connecting 
Research in Physics Education with Teacher Education, 1998, 
International Commission on Physics Education, 
www.physics.ohio-state.edu/~jossem/ICPE/TOC.html 
(20 November 2007)
Connecting Research in Physics Education with Teacher 
Education: A collection of articles produced by the International 
Commission on Physics Education (ICPE).

Redish, EF, University of Maryland Fermi Problems Site, 
21 June 2002, University of Maryland Physics Education 
Research Group, www.physics.umd.edu/perg/fermi/fermi.htm 
(20 November 2007)
Set of Fermi questions on estimation.

American Association of Physics Teachers, Physical Sciences 
Resource Centre, 2006, American Association of Physics 
Teachers, www.psrc-online.org (20 November 2007)
The American Association of Physics Teachers (AAPT: see 
‘Organisations’) has a very comprehensive site called Physical 
Science Resources Centre.

http://resourcefulphysics.org/
The teachers section features experiments, lessons problems, 
answers, tests, and texts. The site is subscription-based, 
teacher access.

American Association for the Advancement of Science, Science 
NetLinks, 2007, American Association for the Advancement of 
Science, www.sciencenetlinks.com (20 November 2007)
The American Association for the Advancement of Science has 
launched ‘Science NetLinks’ a website to help science teachers 
to efficiently identify useful resources.

Australian Academy of Science, Nova: Science in the News, no 
date, Australian Academy of Science, 
www.science.org.au/nova/ (20 November 2007)
The aim of Nova is to provide teachers and students with 
accurate and up-to-date information about the scientific, 
technological, health and environmental issues reported in 
the media.

Sang, D (ed), Welcome to Teaching Advanced Physics (TAP), no 
date, Institute of Physics, 
www.tap.iop.org (20 November 2007)
The UK Institute of Physics has established a website to support 
new teachers of physics. The site is called ‘Teaching Advanced 
Physics’ and contains advice on how to prepare lessons, as well 
as ideas for experiments and worksheets. The Institute has also 
established an online physics resources website for teachers 
and students in the 11–19 age range.

Victorian Branch, Education Sub-Committee, Australian Institute 
of Physics, Vic Physics, April 2007, Australian Institute of 
Physics, www.vicphysics.org (20 November 2007)
The site of the Education Sub-Committee of the Victorian Branch 
of the Australian Institute of Physics has resources for each area 
of study, a forum for queries and discussion, solutions of past 
exam papers, list of events for students and teachers, numerous 
web links and news and careers sections.
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Audiovisual	materials	

Discovery Channel, Mythbusters: Discovery Channel, 2007, 
Discovery Channel, 
http://dsc.discovery.com/fansites/mythbusters/mythbusters.html 
(20 November 2007)
Mythbusters is a TV program shown on SBS and is available 
from Discovery Channel which also has a video gallery. The 
program investigates myths, but in the process very effectively 
illustrates the scientific method.

Victorian Branch, Education Sub-Committee, Australian Institute 
of Physics, Vic Physics – Careers, April 2007, Australian Institute 
of Physics, 
www.vicphysics.org/careers/index.html (20 November 2007)
Careers: Physics as a Life Skill. A description of the content, 
biographies of the panel members, teaching notes and 
availability of the DVD.

Applets

Applets are computer simulations of physics situations in 
which the user can change the conditions and observe the 
effect. Some applets can be downloaded; others can only 
be run from the website. Some are designed as instructional 
tools for use by teachers or students, others pose interactive 
problems for students to solve. Some applet websites link to 
applets at other websites, but the overlap in this list is minimal, 
but unavoidable.

Barrett, B, The Physics Teacher’s Index, no date, Messiah 
College, http://home.messiah.edu/~barrett/phy_ind.htm  
(20 November 2007)
The Physics Teacher’s Index: Applets, Resources, Experiments, 
Careers, Links, etc.

Braidwood, R, Welcome to Metaphysics, no date, 
www.kabyn.com/metaphysics/ (20 November 2007)
Rob Braidwood, Balwyn High School, has produced a number 
of physics applets, animation and images over the years. He 
has put them on a website.

Christian, W & Belloni, M, Physlets – Web Based Interactive 
Physics Problems (a CD to accompany the book), no date, 
Prentice Hall, 
webphysics.davidson.edu/physletprob/Default.htm 
(21 November 2007).

Christian, W & Belloni, M, The Physlet Resource, 2005, Davidson 
College, http://webphysics.davidson.edu/physlet_resources/ 
(21 November 2007) 
The Davidson College site contains many well produced applets 
and interactive problems.

Christian, W, Physlets, August 2005, Davidson College,
http://webphysics.davidson.edu/Applets/Applets.html 
(21 November 2007)
An extensive collection of applets.

Cox, AJ & Dancy, MH, Instructors Guide for Physlet Physics: 
Interactive Illustrations, Explorations and Problems for 
Introductory Physics, National Science Foundation, no date: 
Online http://webphysics.davidson.edu/physlet_resources/
instructor_manual/instructor_manual.pdf (21 November 2007)
A 245-page PDF manual is also available, is it includes several 
pages on pedagogy and classroom management.

Davidson, MW, Molecular Expressions: Science Optics and 
You, Interactive Java Tutorials, October 2004, Florida State 
University, 
http://micro.magnet.fsu.edu/optics/tutorials/ (20 November 2007) 
Java applet tutorials from ‘Molecular Expressions’ on optics.

Davidson, MW, Molecular Expressions: Electricity and 
Magnetism, December 2004, Florida State University,
http://micro.magnet.fsu.edu/electromag/java/index.html  
(20 November 2007) and electromagnetism.

Durkin, Prof. LS, Physics, 2001, Ohio State University, 
www.physics.ohio-state.edu/~durkin/phys113/ (20 November 2007)
Prof Durkin’s home page at Ohio State University has several applets 
on Sound, Light, Waves and Atomic and Nuclear Physics.

Educational Java Applet Service, The Semiconductor Applet 
Service, no date, Educational Java Applet Service, 
http://jas.eng.buffalo.edu/ (20 November 2007)
The website lists a large number of applets to explain 
semiconductors. Nearly all are beyond secondary, but there 
are some on pn junction and pnp transistors that would interest 
the enquiring student. 

Fast Track at VJC – Physics, 2002, Victoria Junior College, 
www.vjc.moe.edu.sg/fasttrack/physics/ (20 November 2007)
A set of Shockwave applets.

Fendt, W, Java Applets on Physics, August 2007, 
www.walter-fendt.de/ph14e/ 20 November 2007)
Walter Fendt’s applets are very well designed and useful for 
senior secondary physics. They cover waves (8), optics (2), 
electrodynamics (8), thermodynamics (1), mechanics (15), 
relativity (1), atomic physics (2), nuclear physics (2).

Forum – NTNUJAVA: Virtual Physics Laboratory (Java Simulations), 
2007, National Taiwan Normal University Department of 
Physics, 
www.phy.ntnu.edu.tw/ntnujava/ (20 November 2007)
Collection of quality applets from Taiwan University.

Information Management Systems and Services, The Physics 1 
Java Applet Page, no date, Californian Institute of Technology, 
www.cco.caltech.edu/~phys1/java.html (20 November 2007)
A small collection of applets on relativity and electromagnetism.

Interactive Physlets, November 2007, Sir Wilfred Grenfell College 
– Memorial University of Newfoundland, 
www.swgc.mun.ca/physics/physlets.html (20 November 2007)
More applets.

McCullough, Dr J, Index of Physlets (Physics Applets), no date, 
www.cabrillo.edu/~jmccullough/physlets/ (20 November 2007)
An extensive collection of short problem based animations on 
most areas.

McIntyre, Dr T, Tim’s Applets, no date, University of Queensland, 
www.physics.uq.edu.au/people/mcintyre/php/laboratories/
index.php?c=4 (20 November 2007)
A collection of applets by Dr Tim McIntyre of University of 
Queensland.

Nori’s Java – Applets of Simulations on Physics, December 2003, 
www2.biglobe.ne.jp/~norimari/science/JavaApp/e-JavaP.html 
(20 November 2007)

Reddy, BS, General Physics Java Applets, August 2006, 
http://surendranath.tripod.com/Applets.html (20 November 2007)
Some very useful applets from an Indian physics teacher.
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University of Oregon Department of Physics, Physics Applets: 
Welcome to the Virtual Laboratory, no date, University of Oregon 
Department of Physics, 
http://jersey.uoregon.edu/vlab/ (20 November 2007) 
This University of Oregon site, Virtual Laboratory, features 
elaborate applets in the areas of astrophysics, mechanics and 
thermodynamics.

The Applet Collection, 1999, Michigan State University, 
http://lectureonline.cl.msu.edu/~mmp/applist/applets.htm  
(20 November 2007)
Collection of applets from most areas of physics.

Walker, J, Problem Archive for Physics, 2000-01, Prentice 
Hall: Online http://physics.gac.edu/~chuck/PRENHALL/  
(20 November 2007) 
Extensive collection of applets for a Prentice Hall text ‘Physics’ 
by James Walker.

Data	capture	and	analysis

www.ciderhouse.com.au
Pasco Xplorer, available from Cider House ICT

www.cpsoftware.com.au
Vernier Lab Pro available from Connectingpoint

www.logint.com.au
World in Motion available from The Logical Interface

www.tain.com.au 
Tainlab available from Tain Electronics

software

www.cpsoftware.com.au 
Logger Pro software available from Connectingpoint

www.edsoft.com.au 
Crocodile Clips, as part of ‘ABSORB Physics’ available from 
Edsoft

www.logint.com.au/ 
Interactive Physics available from The Logical Interface

Organisations

Australian Institute of Physics (AIP)
PO Box 82
Parkville Vic 3052
Tel: (03) 9326 6669
Fax: (03) 9326 7272
Websites: Federal branch: www.aip.org.au
 Victorian branch: http://vic.aip.org.au/

AIP (Vic Branch) Education Sub-Committee
PO Box 304
Glen Waverley Vic 3150
Fax: (03) 9561 7602
Website: www.vicphysics.org 

American Association of Physics Teachers (AAPT)
5112 Berwyn Road
College Park
Maryland 20740, USA
Tel: (301) 209 3300
Fax: (301) 209 0845
Website: www.aapt.org
(Publishes The Physics Teacher)

Institute of Physics (IOP) UK
76 Portland Place
London W1B 1NT UK
Tel: +44 (0) 20 7470 4800
Fax +44 (0) 20 7470 4848
Website: www.iop.org 
(Publishes Physics Education)

Science Teachers Association of Victoria (STAV)
5 Munro Street
Coburg Vic 3058
Tel: (03) 9385 3999
Fax: (03) 9386 6722
Website: www.stav.vic.edu.au 

Teacher	professional	development	programs

The annual AIP/STAV Physics Teachers Conference held in 
February.

The annual Australian Science Teachers Conference, CONASTA, 
held in July.

The annual Science Teachers Conference, STAVCON, held in 
late November.

Physics in Context: A day of lectures held at the University of 
Melbourne in early November.

student	events

CSIRO Student Research Scheme. Information can be obtained 
from the CSIRO Education Centre.

Eratosthenes Project: An exercise for students on scientific 
measurement.
www.rmit.edu.au/scienceweek 
contains details including teacher guides, student resources 
and worksheets, as well as a registration form.

Information about the Physics Olympiad such as the syllabus, 
past exam papers can be found at
www.aso.edu.au/www/index.cfm

The Physics Gymnasium is a monthly lecture series for 
secondary students run by the University of Melbourne on 
Wednesday evenings. Details of the program are at 
www.ph.unimelb.edu.au/events/physgym/ 

Switch On To Physics. Information can be obtained from the 
AIP Education website.

Teacher	journals	and	periodicals

Australian Physics (AIP)

Australian Science Teachers Association Journal (ASTA)

Labtalk (STAV)

New Scientist, UK

Physics Education (IOP), UK

School Science Review (Association for Science Education, 
www.ase.org.uk), UK

Science in School: A web Journal for Science Teachers, 
www.scienceinschool.org/

The Physics Teacher (AAPT), USA
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Physics	education	research	groups	(PERgs)	
with downloadable articles and resources

University of Colorado
www.colorado.edu/physics/phet/web-pages/research.html 

University of Maryland
www.physics.umd.edu/perg/ 

University of Massachusetts
http://umperg.physics.umass.edu/ 

University of Minnesota
http://groups.physics.umn.edu/physed/ 

student	journals	and	periodicals

Australasian Science
10 issues a year

Australian Sky and Telescope
A bimonthly magazine

Cosmos
A bimonthly magazine

Discover
A monthly magazine

Nerdling
An amusing web magazine for nerds. The website 
http://nerdling.net 
features a downloadable regular journal on science stories told 
with flair and humour.

New Scientist
A weekly news magazine

Physics Review
A 36-page full colour booklet for senior UK students. It is 
published four times a year. Details can be found at their website 
www.physrev.york.ac.uk. The series is available more cheaply 
from the South Australian branch of Royal Australian Chemical 
Institute (RACI).

Scientific American
A monthly magazine

Sky and Space
An Australian and New Zealand bimonthly magazine

REFERENCE	FOR	sPECIFIC	AREAs	OF	sTUDy

UNIT	1

NUClEAR	PhysICs	AND	RADIOACTIVITy	
Texts

Australian Nuclear Science and Technology Organisation 
1992, A Nuclear Source: A Resource Kit for Teachers, ANSTO, 
Sydney, NSW.

Caro, DE, McDonell, JA & Spicer, BM 1980, Modern Physics, 
3rd edn, Edward Arnold, London.

Hall, EJ 1984, Radiation and Life, 2nd edn, Pergamon Press, 
New York.

Hutton, D & Penna, C 1988, Ionising Radiation: An Australian 
Source Book, Faculty of Education, Monash University, 
Melbourne.

Milliken, R 1986, No Conceivable Injury, Penguin.

Pochin, E 1983, Nuclear Radiation: Risks and Benefits, Oxford 
University Press.

United Nations Environment Program 1985, Radiation Doses, 
Effects, Risks.

Websites

Australian Radiation Protection and Nuclear Safety Agency, July 
2007, Australian Government, 
www.arpansa.gov.au/index.htm (21 November 2007)
Australian Radiation Protection and Nuclear Safety Agency 
(ARPANSA) contains information of Radiation basics and fact 
sheets on Radiation and Health, as well as technical reports.

Nuclearinfo.net, August 2007, School of Physics, University of 
Melbourne, http://nuclearinfo.net (21 November 2007)
University of Melbourne, a School of Physics website provides 
authoritative information about nuclear power.

Audiovisual	materials

Nuclear physics, Marcom Projects

Quantum – Radioactivity, ABC

Radioisotopes at Work, Marcom Projects

ElECTRICITy

Texts

VCE Physics: Electric Power, 1994, 2nd edn, National Electricity.

Websites

Henderson, T, The Physics Classroom Tutorial, 2007, Glenbrook 
High School Illinois, 
www.glenbrook.k12.il.us/GBSSCI/PHYS/CLASS/circuits/u9l2e.
html (21 November 2007) 
Common misconceptions regarding electric circuits.

Murphy, LD, Java Applets for Math and Science Learning, 
January 2000, University of Illinois at Urbana-Champaign, 
http://www.mste.uiuc.edu/users/Murphy/JavaOverview/default.
html (21 November 2007)
Applets showing models of current flow.

Audiovisual	materials

Autoelectrics, Marcom Projects

Electric Circuits, Marcom Projects

Electrical Components 1, 2 and 3, Marcom Projects

Electrical Principles, Marcom Projects

Sergeant Magnet of the Electron Army, Marcom Projects

Excursions

Scienceworks, Museum of Victoria, Spotswood. Permanent 
displays: ‘Sportsworks’ and ‘The Lightning Room’ as well as 
Planetarium presentations, 
http://museumvictoria.com.au/Scienceworks/Exhibitions/
Current-Exhibitions/Sportsworks/
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UNIT	2

MOTION
Texts

Daish, CB 1972, The Physics of Ball Games, English Universities 
Press.

Griffing, DF 1987, The Dynamics of Sport, Dalog.

Hay, JC 1985, The Biomechanics of Sports Techniques, Prentice 
Hall, New Jersey.

Schrier, EW & Allman, WF (eds) 1987, Newton at the Bat: The 
Science in Sports, Macmillan, New York.

Websites

Kung Fu Science, no date,
www.kungfuscience.org (21 November 2007)
Physics of Kung Fu multimedia website designed to engage 
young people. The website follows a young physicist as she 
learns how to break through three planks of wood. She keeps 
a lab book of her thoughts and experiments. The website 
also includes videos of the techniques, discusses the physics 
principles involved and shows her calculating the energy 
required and working out whether she can break the wood, 
given her size and the speed of her arm.

Murphy, LD, Java Applets for Math and Science Learning, 
January 2000, University of Illinois at Urbana-Champaign, 
www.mste.uiuc.edu/users/Murphy/JavaOverview/default.html 
(21 November 2007)
Applet showing generation of kinematic graphs.

Hwang, Prof. F-K, Traffic Light System, 1998, Department of 
Physics and Astronomy at the University of Hawaii at Manoa, 
www.phys.hawaii.edu/~teb/java/ntnujava/trafficControl/
trafficControl.html (21 November 2007)
Traffic Light system.

Audiovisual	materials

Energy Work and Power, Marcom Projects

Newton’s Laws of Motion, Marcom Projects

Pathways to Australian Science – Ep 1: Gravity, Orbits and 
Asteroids, ABC

What is Kinematics, Marcom Projects

Excursions

Scienceworks, Museum of Victoria, Spotswood. Permanent 
displays: ‘Sportsworks’ and ‘The Lightning Room’ as well as 
Planetarium presentations, 
http://museumvictoria.com.au/Scienceworks/Exhibitions/
Current-Exhibitions/Sportsworks/

WAVE-lIKE	PROPERTIEs	OF	lIghT

Texts

Greenler, R 1990, Rainbow, Haloes and Glories, Cambridge 
University Press, Melbourne.

Minnaert, M 1993, Light and Color in Outdoors, Springer Verlag, 
New York.

Websites

Optics for Kids, no date, Optical Society of America, 
www.opticsforkids.com/ (21 November 2007)
Optical Society of America.

Optometrists Association of Australia, 2003, Optometrists 
Association of Australia, 
www.optometrists.asn.au (21 November 2007)
Optometrists Association of Australia.

Audiovisual	materials

How Telescopes Work, Marcom Projects

Light Fantastic, Marcom Projects

Light, Optics and Electricity, Marcom Projects

Polarisation of Light, Marcom Projects

Properties of Waves, Marcom Projects

The Rainbow, VEA Video

Rainbows and Red Skies, Marcom Projects

Refraction and Images, Marcom Projects

Waves, Sound and Electromagnetism, Marcom Projects

What is Light, Marcom Projects

Kits

Microwave Bragg Diffraction Kit is available for hire from the 
AIP (Vic Branch) Education Committee. It can be used to show 
properties of waves such as polarisation, refraction, reflection, 
interference and diffraction.

DETAIlED	sTUDIEs

AsTRONOMy

Texts

Davidson, N 1993, Sky Phenomena: A guide to naked-eye 
observation of the stars, Lindisfarne Press, New York.

Ellyard, D 2001, Sky Watch: A Guide to the Southern Skies, 
ABC Books, Sydney.

Freedman, RA & Kaufmann, WJ 2002, Universe, 6th edn, CD 
incl, WH Freeman and Company, New York.

Wyatt, P 1996, Astronomy for the Southern Hemisphere, CSIRO 
Series, Cambridge University Press, Melbourne.

Websites

Amazing Space, no date, the Formal Education Group of the 
Space Telescope Science Institute’s Office of Public Outreach 
for the Hubble Spacecraft, 
http://amazing-space.stsci.edu (21 November 2007).

Astronomical Society of Victoria, November 2007, Astronomical 
Society of Victoria, www.asv.org.au (21 November 2007)
Astronomical Society of Victoria.
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Australia Telescope Outreach and Education, August 2007, 
CSIRO, http://outreach.atnf.csiro.au/ (21 November 2007) 
Australia National Telescope Facility (ATNF) website for students 
and teachers.

Dunne, B & Goscha D, Demos and Animations for Teaching 
Astronomy, 2000, Department of Astronomy at the University 
of Illinois, 
www.astro.uiuc.edu/projects/data/ (21 November 2007)
Applets from Demos and Animations for Teaching Astronomy.

Peat, C, Heavens Above, no date, Heavens Above, 
http://heavens-above.com (21 November 2007)
Heavens Above website.

The Faulkes Telescope Project, November 2007, Faulkes 
Telescope Operations Centre, School of Physics and Astronomy, 
Queens Buildings, Cardiff, 
www.faulkes-telescope.com (21 November 2007)
Faulkes Telescope Project.

The Hubble Space Telescope, September 2007, National 
Aeronautics and Space Administration, 
http://hubble.nasa.gov (21 November 2007)
Hubble Telescope websites.

Victorian Space Science Education Centre Webpage, November 
2007, Strathmore Secondary College, 
www.vssec.vic.edu.au/ (21 November 2007)
Victorian Space Science Centre.

Webster, R, Melbourne University Astrophysics Website, 1999, 
University of Melbourne Astrophysics Group, 
http://astro.ph.unimelb.edu.au (21 November 2007)
Melbourne University astrophysics website.

Audiovisual	materials

How Telescopes Work, Marcom Projects

Excursions

http://astronomy.swin.edu.au/astrotour/
Swinburne Centre for Astrophysics and Supercomputing offers 
virtual 3D tours; a regional program is available.

www.vssec.vic.edu.au
Victorian Space Science Education Centre at Strathmore 
Secondary College offers programs for VCE Physics students.

AsTROPhysICs

Texts

Ellyard, D 2001, Sky Watch: A Guide to the Southern Skies, 
ABC Books, Sydney.

Freedman, RA & Kaufmann, WJ 2002, Universe, 6th edn,  
WH Freeman and Company, New York.

Pasachoff, JM 2001, Astronomy from the Earth to the Universe, 
Brooks/Cole, New York.

Wyatt, P 1996, Astronomy for the Southern Hemisphere, CSIRO 
Series, Cambridge University Press, Melbourne.

Websites

Atkins, L, Taylor, J & Smith D, Galaxies Galore, Games and 
More, no date, Space Telescope Science Institute Office of 
Public Outreach, 
http://amazing-space.stsci.edu/resources/explorations/
galaxies-galore/ (21 November 2007) 
Galaxy activities.

Australia Telescope Outreach and Education, August 2007, 
CSIRO, http://outreach.atnf.csiro.au/ (21 November 2007) 
Australia National Telescope Facility (ATNF) website for students 
and teachers.

Blackbody Radiation and Stellar Luminosity, 2001, McGraw Hill 
Companies Inc, 
www.mhhe.com/physsci/astronomy/applets/Blackbody/frame.html 
(21 November 2007)
Black body radiation applet.

Dunne, B & Goscha D, Demos and Animations for Teaching 
Astronomy, 2000, Department of Astronomy at the University 
of Illinois, 
www.astro.uiuc.edu/projects/data/ (21 November 2007)
Applets from Demos and Animations for Teaching Astronomy.

Exploring Earth: Stars and Galaxies, (no date) McDougal Little: 
Online www.classzone.com/books/earth_science/terc/
navigation/chapter28.cfm (21 November 2007)
A range of effective applets.

Gould, R, Dussault, M, Steel, S, Gregory & Grier, J, UniverseForum, 
2004, Produced for NASA by the Harvard Smithsonian Centre 
for Astrophysics, 
http://cfa-www.harvard.edu/seuforum/ (21 November 2007)
A comprehensive site prepared for NASA.

Herter, T, Orbiting Binary Stars, 2006, Cornell University, 
http://instruct1.cit.cornell.edu/courses/astro101/java/binary/
binary.htm (21 November 2007)
Orbiting binary stars applet.

Herter, T, Eclipsing Binaries, no date, Cornell University, 
http://instruct1.cit.cornell.edu/courses/astro101/java/eclipse/
eclipse.htm (21 November 2007)
Eclipsing binaries applet.

Herter, T, Stellar Evolution, no date, Cornell University, 
http://instruct1.cit.cornell.edu/courses/astro101/java/evolve/
evolve.htm 
Stellar Evolution applet.

Project CLEA, September 2004, Department of Physics, 
Gettysburg College, 
www.gettysburg.edu/academics/physics/clea/CLEAhome.html 
(21 November 2007)
CLEA website (includes good downloadable exercises).

Scharein, R, HR Diagram Simulator, 2000, Astronomy at the 
University of British Columbia, 
www.astro.ubc.ca/~scharein/a311/Sim/hr3/HRdiagram.html 
(21 November 2007)
HR diagram applet.

Victorian Space Science Education Centre Webpage, November 
2007, Strathmore Secondary College, 
www.vssec.vic.edu.au/ (21 November 2007)
Victorian Space Science Centre.
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Audiovisual	materials	

Destination Cosmos, VEA Video

Innovative Physics CD-ROM, VCAA, 2003: contains class 
materials, resources list and information about careers related 
to astrophysics.

Modern Physics & Cosmology, Marcom Projects

Origins Back to the Beginning 1, 2, Marcom Projects

Origins, Where are the Aliens 1, 2, Marcom Projects

Starlight, Marcom Projects

Stars: Birth to Death, VEA Video

Stars of the Universe, Marcom Projects

The Big Bang, VEA Video

What are Stars?, Marcom Projects

Excursions

http://astronomy.swin.edu.au/astrotour/
Swinburne Centre for Astrophysics and Supercomputing offers 
virtual 3D tours; a regional program is available.

www.vssec.vic.edu.au
Victorian Space Science Education Centre at Strathmore 
Secondary College offers programs for VCE Physics students.

ENERgy	FROM	ThE	NUClEUs

Texts

Caro DE, McDonell JA & Spicer BM 1980, Modern Physics,  
3rd edn, Edward Arnold, London.

Hore-Lacy, I & Hubery, R 1997, Nuclear Electricity: An Australian 
Perspective, Australian Mining Industry Council, Melbourne.

Rhodes, R 1988, The Making of the Atomic Bomb, Penguin.

Scheider, W 2001, A Serious but not Ponderous Book about 
Nuclear Energy, Cavendish Press, Ann Arbor, from 
www.cavendishscience.org 

Websites

www.angelfire.com/extreme4/kiddofspeed/shapter1.html
Journal of a youth exploring the area around the Chernobyl 
nuclear accident. Contains photos and diary of the author at 
regular intervals from the time of the accident to current times. 

Australian Radiation Protection and Nuclear Safety Agency, July 
2007, Australian Government, 
www.arpansa.gov.au/index.htm (21 November 2007)
Australian Radiation Protection and Nuclear Safety Agency 
(ARPANSA) contains information on disposal of waste, 
Chernobyl and Australia’s replacement reactor.

Nuclearinfo.net, August 2007, School of Physics, University of 
Melbourne, http://nuclearinfo.net (21 November 2007)
University of Melbourne, a School of Physics website providing 
authoritative information about nuclear power.

http://physicsweb.org/articles/world/14/6/2 
‘Do we need Nuclear Power?’ the UK Institute of Physics 
features an extensive discussion between a physicist and an 
economist on this question.

Two Types of Nuclear Chain Reactions, 2007, Visionlearning, 
www.visionlearning.com/library/flash_viewer.php?oid=3602 
(21 November 2007)
Simulation of controlled and uncontrolled chain reactions.

Audiovisual	materials

Einstein’s Equation of Life and Death, Marcom Projects

Nuclear Power, Marcom Projects

What is Nuclear Energy? Marcom Projects

INVEsTIgATIONs:	FlIghT

Text

Shevell, R 1989, Fundamentals of Flight, 2nd edn, Prentice 
Hall Publications.

Websites

Flight Testing Newton’s Laws, Dryden Flight Research Centre/ 
Dryden Education, November 2004: 
Online www1.dfrc.nasa.gov/Education//OnlineEd/NewtonsLaws/
index.html (21 November 2007)
NASA Dryden PDF document ‘Flight Testing Newton’s Laws’ 
available free online (an SI Units version is available from 
RMIT). 

Audiovisual	materials

How an Aeroplane Works, Marcom Projects.

Innovative Physics CD-ROM, VCAA, 2003: contains class 
materials, resources list and information about aerospace 
careers.

INVEsTIgATIONs:	 sUsTAINABlE	 ENERgy	
sOURCEs

Text

Victorian Solar Energy Council 1987, Energy, Technology and 
Society, Melbourne.

Websites

ResLab – Rise Test Centre, 2006, Research Institute for 
Sustainable Energy, Murdoch University, 
http://reslab.com.au/resfiles.html (21 November 2007)
Cooperative Research Centre for Renewable Energy.

Audiovisual	materials

Energy Alternative, set of 3, Marcom Projects

MEDICAl	PhysICs

Texts

Cameron, JR & Skofronik, JG 1977, Medical Physics, Wiley, 
New York.

Pope, J 2000, Medical Physics: Imaging, Heinemann Advanced 
Science.
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Websites

Australian Radiation Protection and Nuclear Safety Agency, July 
2007, Australian Government, 
www.arpansa.gov.au/index.htm (21 November 2007)
Australian Radiation Protection and Nuclear Safety Agency 
(ARPANSA) contains information of Radiation Basics and fact 
sheets on Radiation and Health, as well as technical reports.

Audiovisual	materials

www.asum.com.au/open/
An Introduction to Diagnostic Ultrasound, Australasian Society 
for Ultrasound in Medicine, available for rental or purchase.

Innovative Physics CD-ROM, VCAA, 2003: contains class 
materials, excursion ideas, resources list and information about 
careers in medical physics.

Radioisotopes at Work, Marcom Projects

UNIT	3

MOTION	IN	ONE	AND	TWO	DIMENsIONs

Texts

Murray, NW 1994, When It Comes to the Crunch: The Mechanics 
of Car Collisions, World Scientific, Singapore.

Tao, PK 1987, The Physics of Traffic Accident Investigation, 
Oxford University Press, Hong Kong.

Websites

Kung Fu Science, no date, 
www.kungfuscience.org (21 November 2007)
Physics of Kung Fu multimedia website designed to engage 
young people. See description under Unit 2: Movement.

Satellite Tracking, May 2009, Science at NASA, 
http://science.nasa.gov/Realtime/jtrack/3d/JTrack3D.html 
(21 November 2007)
NASA showing real time location of all satellites in 3D, useful 
for showing geostationary satellites.

Audiovisual	materials

Collisions, Marcom Projects

Gravitation, VEA Video

Motion, Force & Gravity, Marcom Projects

Pathways to Australian Science – Ep 1: Gravity, Orbits and 
Asteroids, ABC

Physics of Fun (Funparks, Circuses and Stunts), Marcom Projects

Physics of Motion, Marcom Projects

Projectile Motion, VEA Video

Roller Coaster Physics, Marcom Projects

Vectors, Marcom Projects

Work = Force x Distance, Marcom Projects

Excursions

VCE Physics Days at Luna Park
www.vicphysics.org

ElECTRONICs	AND	PhOTONICs

Texts

Duncan, T 1989, Electronics for Today and Tomorrow, John 
Murray.

Hecht, J 1999, Understanding Fibre Optics, SLMS, Prentice Hall.

Tekpak Teachers’ Guide, 1992, Department of Education, Victoria.

Websites

www.photonics.com.au 
Australian Photonics Institute

Ng, CK, July 2007, NPN Transistor Common-emitter Amplifier, 
www.ngsir.netfirms.com/englishhtm/Amplifier.htm (21 November 
2007)
Transistor applet: an example of one kind of voltage amplifier.

Victorian Photonics Network, February 2007, Multimedia 
Victoria, www.mmv.vic.gov.au/photonics (21 November 2007)
Victorian Photonics Network.

Audiovisual	materials

Electronic Components 1, 2 and 3, Marcom Projects

Innovative Physics CD-ROM, VCAA, 2003: contains class materials, 
resources list and information about photonics careers

Kits

The ‘Investigating the Transistor’ Kit available of the AIP (Vic 
Branch) Education Committee. Description and details at  
www.vicphysics.org/teachers/purchase.html

DETAIlED	sTUDIEs

EINsTEIN’s	sPECIAl	RElATIVITy

Texts

Bodanis, D 2001, E=mc2 A Biography of the World’s Most 
Famous Equation, Pan Books.

Einstein, A 1995, Relativity: The Special and the General Theory, 
Crown, New York.

Gardner, M 1997, Relativity Simply Explained, Dover, New York.

Hey, T & Waiter, P 1997, Einstein’s Mirror, Cambridge University 
Press, Cambridge.

Scheider, W 2000, Maxwell’s Conundrum: A Serious but not 
Ponderous Book about Relativity, Cavendish Press, Ann Arbor, 
from www.cavendishscience.org.
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Websites

Searle, A, Seeing Relativity, no date, Australian National University, 
www.anu.edu.au/Physics/Searle/ (21 November 2007)
Seeing Relativity: a multimedia relativistic visualisation work 
called ‘Through Einstein’s Eyes’, and an interactive relativistic 
visualisation program called ‘Real Time Relativity’. 

The Pirelli Relativity Challenge, 2007, The Pirelli Award, 
www.pirelliaward.com/prc_intro.html (21 November 2007)
The Pirelli Relativity multimedia award. Click on Kiran Sachdev, 
the winner, and also Alan Boyle and Clay Frost.

Audiovisual	materials

Light Pressure for Heavy Ideas, Marcom Projects

Light, Optics and Electricity, Marcom Projects

Modern Physics and Cosmology, Marcom Projects

What’s Special About Relativity, VEA

MATERIAls	AND	ThEIR	UsE	IN	sTRUCTUREs

Texts

Gordon, JG 1978, Structures or Why Things Don’t Fall Down, 
Penguin, New York

Gordon, JG 1992, The New Science of Strong Materials or Why 
You Don’t Fall Through The Floor, Penguin, New York.

Morgan, W 1981, The Elements of Structure, Pitman Books, 
London.

Raitt, G 1987, Forces: Building a Cantilever Bridge – Physics 
in Action (School Physics in Engineering Project), Cambridge 
University Press, UK.

Website

West Point Bridge Design Contest, 2007, US Military Academy 
West Point, 
http://bridgecontest.usma.edu/ (21 November 2007)
West Point Bridge Designer 2006 software.

Audiovisual	materials

Work = Force x Distance, Marcom Projects

Excursion

CSIRO Science Education Centre – School Programs Victoria, 
April 2007, CSIRO, 
www.csiro.au/org/ps1v7.html (21 November 2007)
CSIROSEC, Graham Street, Highett. 3190.

Audiovisual	materials

Innovative Physics CD-ROM, VCAA, 2003: contains class 
materials, resources list and information about careers related 
to the physics of structures and materials

FURThER	ElECTRONICs

Text

Brown, B & Carr, P 1986, Electronics: A Practical Introduction, 
Heinemann.

Audiovisual	materials

Electrical Components 2, Marcom Projects

Electronic Components 1 and 2, Marcom Projects

UNIT	4

ElECTRIC	POWER

Text

VCE Physics: Electric Power, 1994, 2nd edn, National Electricity.

Audiovisual	materials

Electrical Components 3, Marcom Projects

Electrical Principles, Marcom Projects

Electricity Distribution, Marcom Projects

Electromagnetic Induction, Marcom Projects

Electromagnetism 1, 2, Marcom Projects

Magnets & Electricity, Marcom Projects

Website

Electric Motors and Generators, no date, Physclips, University 
of New South Wales, 
www.phys.unsw.edu.au/%7Ejw/HSCmotors.html (21 November 
2007)
A very comprehensive website on motors, generators and 
transformers featuring many effective animations.

INTERACTIONs	OF	lIghT	AND	MATTER

Texts

Beiser, A 2003, Concepts of Modern Physics, 6th edn, McGraw-HiII.

Caro DE, McDonell JA & Spicer BM 1980, Modern Physics, 3rd 
edn, Edward Arnold, London.

Haber-Schaim, U et al. 1986, PSSC Physics, DC Heath & Co.

Serway, RA 1997, Modern Physics, 2nd edn, Saunders, New York.

Websites

Rebello, S, Visual Quantum Mechanics, 1997–2004, Physics 
Education Research Group, Kansas State University, 
http://phys.educ.ksu.edu/vqm/free/FranckHertz.html 
Applet on Franck Hertz Experiment.

Vtorov, S, Interference – Wave Optics, 1996–7, 
http://vsg.quasihome.com/interf.htm (21 November 2007)
Applet on Interference.
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Audiovisual	materials

Interference of Light, Marcom Projects

Light, Optics and Electricity, Marcom Projects

Light Pressure for Heavy Ideas, Marcom Projects

Modern Physics & Cosmology, Marcom Projects

The Photoelectric Effect, VEA Video

Waves, Sound and Electromagnetism, Marcom Projects

DETAIlED	sTUDIEs

syNChROTRON	AND	ITs	APPlICATIONs

Websites

Australian Synchrotron, 2004, State Government of Victoria, 
www.synchrotron.vic.gov.au (21 November 2007)
Australian Synchrotron.

Center for X-ray Optics, no date, Lawrence Berkeley National 
Laboratory 
www-cxro.lbl.gov/ (21 November 2007)
Center for X-ray Optics.

Contemporary Physics Education Project, 2007, 
www.cpepweb.org/ (21 November 2007)
Contemporary Physics Education Project.

Fermilab Education and Programs, March 2005, Fermilab, 
www.fnal.gov/pub/education/index.html (21 November 2007)
Fermi National Accelerator Laboratory.

How Stuff Works, 1998–2007, Science – How Stuff Works, 
www.howstuffworks.com/atom-smasher4.htm (21 November 2007)
Klystrons and the ‘buncher’.

Laboratory for Elementary-Particle Physics, 2006, Cornell 
University,
www.lns.cornell.edu/ (21 November 2007)
Cornell University: Laboratory for Elementary-Particle 
Physics.

Linac, no date, Ernest Orlando Lawrence Berkeley National 
Laboratory,
www.lbl.gov/MicroWorlds/ALSTool/ALS_Components/Linac/ 
(21 November 2007)
Linac design and operation.

RF System, no date, Ernest Orlando Lawrence Berkeley National 
Laboratory, 
www.lbl.gov/MicroWorlds/ALSTool/ALS_Components/
RFSystem/ (21 November 2007)
Booster synchrotron.

Stanford Synchrotron Radiation Laboratory, November 2007, 
Standford Linear, Accelerator Centre, 
www2.slac.stanford.edu/vvc/ssrl.html (21 November 2007)
Synchrotron Radiation.

Walsh, PhD WJ, Press Conference – Testing Beethoven’s Hair, 
October 17 2000: 
Online www2.sjsu.edu/depts/beethoven/hair/hairtestpc.html 
(21 November 2007)
Testing Beethoven’s hair.

Audiovisual	materials

Exploring Matter With Synchrotron Light, CD-ROM, Mediasoft 
Group, Springer Electronic media (available from AIP (Vic Branch) 
Education Committee

Synchrotron – An Introduction, VEA Video

Excursion

Monash Science Centre: A Synchrotron display, a speaker can 
be booked.
Monash University 
Building 74
Clayton Vic 3800
Tel: (03) 9905 1370
Email: msc@sci.monash.edu.au

Incursions

Speakers are available to visit schools, check: www.synchrotron.
vic.gov.au under ‘Teachers and students’.

Kit

Microwave Bragg Diffraction Kit is available for hire from the AIP 
(Vic Branch) Education Committee. Check their website 
www.vicphysics.org/teachers/synchrotron.html for details.

PhOTONICs

Texts

Crisp, J 1996, Introduction to Fiber Optics, Newnes, Boston.

Science Foundation for Physics, The University of Sydney 1997, 
Light, The Tandem Group, Sydney.

Science Foundation for Physics, The University of Sydney 2001, 
Impact Science, The Tandem Group, Sydney.

Websites

Bordes, N, Fleming, S, Poladian, L & Shboul, L, The Light Guide, 
1999, Australian Photonics CRC, 
http://oldsite.vislab.usyd.edu.au/photonics (21 November 2007)
The Light Guide.

The Photonics Dictionary, 1996–2007, Laurin Publishing, 
www.photonics.com/dictionary (21 November 2007)
The Photonics dictionary.

www.photonics.edu.au 
The Photonics Institute.

Audiovisual	materials

Innovative Physics CD-ROM, VCAA, 2003: contains class 
materials, resources list and information about careers in 
photonics

Photonics, VEA Video

Kit

Photonics Kit available from www.ciderhouse.com.au 
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sOUND

Text

Rossing, TD 2002, The Science of Sound, 3rd edn, Addison 
Wesley Longman, Massachusetts.

Websites

Shure Pro Audio Educational Articles, 2007, Shure Incorporated, 
www.shure.com/ProAudio/TechLibrary/EducationalArticles/
index.htm (21 November 2007).

Valentino, M, Microphone Handbook, PCB Piezotronics, no date: 
Onl ine www.pcb.com/Linked_Documents/Vibrat ion/
Microphone_Handbook.pdf (21 November 2007)
Microphone handbooks.

Wolfe, J, The World Communicates – Music Acoustics, Waves, 
2006, School of Physics, University of New South Wales, 
www.phys.unsw.edu.au/hsc/hsc/world_communicates.html 
(21 November 2007)
A comprehensive resource for the NSW physics course. The 
page opens with a very effective animation showing the phase 
change at an open end from a pressure point of view.

Excursion

Alfred Brash Sound House
Victorian Arts Centre
St Kilda Road
Melbourne Vic 3000
www.theartscentre.net.au/discover_education.aspx 

Audiovisual	materials

History of Sound Recording, Marcom Projects

Physics of Music, Marcom Projects

Sound in the Studio, Marcom Projects
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